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Curriculum Aims

1 To provide a curriculum that meets the needs of, engages and challenges all children;

1 To ensure that all children leave the Academy proficient in the fundamental skills of speaking and listening, reading, writing and
mathematics; and well prepared to make a positive contribution to wider society and life in Britain;

1 To develop a love of learning through a wide interconnected curriculum which builds on real life contexts to provide a wealth of learning
opportunities;

1 To use a discreet subject approach which enables rigorous progression of skills both academic and social, moral, spiritual and cultural,

1T To provide a curriculum which promotes and engages par egconextsand c
both in and out of the Academy.

Curriculum Structure

Woodsi de Academyodés curriculum is developed specifically foytodebveran y e a
exciting, relevant curriculum meeting the needs of our children. Discreet subject teaching ensures a tightly structured progression of skills and
learning dispositions, for example reflection and self-regulation, thereby readying children for transition to secondary school and beyond.

Each year group engages in all subjects across the year. To enrich Academy based learning, trips and visitors are carefully planned to bring
learning to life and provide the all-important real-life learning experiences.

Our curriculum demonstrates core coverage in each curricular area. Fundamental to this is the real life learning opportunities that children engage

in at home 1 visits to the park with friends, taking part in clubs and spending quality time with family. Engaging in reinforcement of core skills such

as regular reading to children and hearing them read along with supporting the term by term development of spelling patterns and phonic

awareness are ways in which family members can work with the staff to reinforce the value of all learning experiences both academic and social. It

is through working together that Woodside Acade my 6 s curriculum is further strengthened and en



Early Years

In the Early Years at Woodside Academy, we aim to provide a happy and secure learning environment where each child can play, learn and
develop through a wide range of structured and free play activities which meet the requirements of the Early Years Foundation Stage curriculum
and childrends own interests and needs.

In Early Years, all learning takes place through play with a balance of adult-directed and child-initiated activities. Thec hi | dr endés pl ay
learning curriculum are based on the statutory principles and practices set out in the Early Years Foundation Stage curriculum. Each area of
learning sets out the skills, knowledge and attitudes required to meet Early Learning Goals by the end of the Reception year in the Academy.

Curriculum Leadership 2018-2019

Leading Learners Curriculum Leader: Leszek lwaskow
Woodside Academy Curriculum Leader: Coral Leach
Art and Design: Jodie Carroll
Computing: Coral Leach
Design and Technology: Ki rsti e O6Connor
English: Tom Weir
Geography: Sophie Heightley
History: Coral Leach
Maths: June Paley
Music: Elizabeth Backhouse
Physical Education: Laura Calcott
Physical, Social, Health and Economic Education: Ashleigh Douglas
Religious Education: Sonia Aslam
Science: Liz Wood
Spanish: Ana Priestley
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NURSERY Curriculum Area

Autumn Term

Spring Term

Summer Term

Topic

All About Me / The World
Around Us
Festivals and Celebrations

Under The Sea / Habitats
New Life / Growing

Food
Summer Holidays and Fun!

Trips and Events

Walk in the local area (Woods)
Visits to different places of worship
The Christmas Experience

Sea Life Centre
Zoo Lab
Cannon Hall Farm

Visit to Il Tartufo Pizzeria
Visit to Park
End of Year Trip 1 Stockeld Park

Personal, Social and
Emotional
Development

3 Prime Areas
of Learning and
Development

Seeks out others to share
experiences

Can play in a group, extending and
Elaborating play ideas eg building
up a role play activity with other
children

Separates from carer with support
and encouragement

Can select and use resources with
help

Seeks comfort from familiar adults
when needed

Aware of own feelings and knows
that some actions and words can
hurt others feelings

Establishing routines, groupings,
school rules and boundaries

Initiates play, offering cues for
others to join them

Can play in a group, extending
and elaborating play ideas e.g.
building up a role play activity
with other children

Confident to talk to others
during play and will
communicate freely about home
and community

Can select and use resources
with help

Shows confidence in asking
adults for help

Can express own feelings such
as happy, sad, cross, angry
Aware of own feelings and
knows that some actions and
words can hurt others feeling
Can usually adapt behaviour to
different situations and settings
Establishing friendships,
forming relationships with peers
and adults, school rules and
boundaries

Seeks out others to share
experiences

initiates play, offering cues for others
to join them

Can play in a group, extending and
elaborating play ideas e.g. building
up a role play activity with other
children

Confident to talk to others during
play and will communicate freely
about home and community

Can select and use resources with
help

Shows confidence in asking adults
for help

Can express own feelings such as
happy, sad, cross, angry

Aware of own feelings and knows
that some actions and words can
hurt others feeling

Can usually adapt behaviour to
different situations and settings
Establishing friendships, forming
relationships with peers and adults,
School rules and boundaries.
Preparing for changes




Physical Development

Moves freely and with confidence
in a range of way

Draws lines and circles using
gross motor movements

Uses one handed tools and
equipment

Clearly communicates their need
for Potty or toilet

Can usually manage washing and
drying their hands

Dresses with help

Use of indoor and outdoor learning
environments / school grounds.
Working with parent/carers to
establish toilet independence on
entry to school

Moves freely and with
confidence in a range of ways
Draws lines and circles using
gross motor movements
Uses one handed tools and
equipment

Holds pencil with thumb and
finger grip

Runs skilfully and negotiates
space successfully

Use of indoor and outdoor
learning environments / school
grounds

Promoting independence

Moves freely and with confidence in
a range of ways

Draws lines and circles using gross
motor movements

Uses one handed tools and
equipment

Holds pencil with thumb and finger
grip

Runs skilfully and negotiates space
successfully

Begins to form recognisable letters
Use of indoor and outdoor learning
environments / school grounds
Promoting independence
Introduction of letterjoin

Communication and
Language

Shows interest in play with
sounds, songs and rhymes

Listens to others one to one or in
small groups when conversation
interests them

Understands more complex
sentences e.g. put your toys in the
box

Responds to simple instruction
e.g. to get or put away an object
Learns new words very rapidly and
is able to use them communicating
Uses a range of tenses e.g. play
playing, will play, played

Modelling from all adults, language
rich environment, WellComm
screening

Shows interest in play with
sounds, songs and rhymes
Listens to others one to one or
in small groups when
conversation interests them

Is able to follow instructions
Begins to understand how and
why Questions

Learns new words very rapidly
and is able to use them
communicating

Uses a variety of questions
what, where, how

Builds up vocab which reflects
their breadth of experiences
Modelling from all adults,
language rich environment,
WellComm screening and
intervention groups

Listens with interest to the noises
adults make when reading a story
Shows interest in play with sounds,
songs and rhymes

Listens to others one to one or in
small groups when conversation
interests them

Begins to understand how and why
guestions

Learns new words very rapidly and
is able to use them communicating
Uses a variety of questions what,
where, how

Builds up vocab which reflects their
breadth of experiences

Modelling from all adults, language
rich environment, WellComm
screening and intervention groups

4 Specific Areas
of Learning and
Development

Literacy

Repeats words and phrases from
familiar stories

Enjoys rhyming and rhythmic
activities

Repeats words and phrases
from familiar stories

Enjoys rhyming and rhythmic
activities

Repeats words and phrases from
familiar stories

Enjoys rhyming and rhythmic
activities
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Looks at books independently

Sometimes gives meanings to the

marks they make

Familiar stories, texts, range of
fiction/non fiction.

Environment promotes mark
making for purpose

Phase 1 - Phonics

Shows awareness of rhyme and
Alliteration

Recognises rhythm in spoken
words

Begins to understand how
stories are structured

Suggests how a story might end
Sometimes gives meanings to
the marks they make

Ascribes meaning to marks they
see in different places

Familiar stories, texts, range of
fiction/nonfiction.

Environment promotes mark
making for purpose

Phase 1 - Phonics

Shows awareness of rhyme and
alliteration

Recognises rhythm in spoken words
Begins to understand how stories
are structured

Suggests how a story might end
Recognises some signs in
environment including own name
Sometimes gives meanings to the
marks they make

Ascribes meaning to marks they see
in different places

Familiar stories, texts, range of
fiction/nonfiction.

Environment promotes mark making
for purpose

Phase 1 - Phonics

Mathematics

Recites some number names in
sequence

Begins to make comparisons
between quantities

Uses some number names
accurately in play

Notices simple shapes and
patterns in pictures.

Beginning to categorise objects
according to properties such as
shape or size

Begins to use the language of size

Sorting, categorising, discussing
Number songs, rhymes, actions
Number rich environment to
promote independent exploration

Recites numbers to 10

Begins to make comparisons
between quantities

Uses some number names
accurately in play

Knows that numbers represent
how many in a set

Realises that anything can be
counted

Notices simple shapes and
patterns in pictures.

Begins to show an interest in
shape in the environment
Sorting, categorising,
discussing

Number songs, rhymes, actions
Number rich environment to
promote independent
exploration

Number recognition

Recites numbers to 10

Begins to make comparisons
between quantities

Uses some number names
accurately in play

Knows that numbers represent how
many in a set

Realises that anything can be
counted

Sometimes matches numeral an
guantity correctly

Begins to categorise objects by
properties i.e. shape, size etc
Sorting, categorising, discussing
Number songs, rhymes, actions
Number rich environment to promote
independent exploration

Number recognition

Understanding the
World

Has a sense of own immediate
family and relations

Has a sense of own immediate
family and relations

In pretend play imitates actions and
events of those around them,




Shows interest in the lives of
people who are familiar to them
Comments and asks questions
about aspects of their familiar
world such as where they live
Knows how to operate simple
equipment.

Shows an interest in technological
toys

Getting to know children and their
families

Exploring our school environment
and local area

Using technology i links to use at
home

Shows interest in the lives of
people who are familiar to them
Recognises and discusses
special events and times for
their families

Comments and asks questions
about aspects of their familiar
world such as

where they live

Can talk about some of the
things they have observed e.g.
plants, animals

Knows how to operate simple
Equipment

Shows an interest in
technological toys
Communication o
experiences

Recording changes over time

Has a sense of own immediate
family and relations

Shows interest in the lives of people
who are familiar to them
Recognises and discusses special
events and times for their families
Comments and asks questions
about aspects of their familiar world
such as where they live

Can talk about some of the things
they have observed e.g. plants,
animals

Develops an understanding of
growth / decay and changes over
time

Knows how to operate simple

equipment.

Shows an interest in technological
toys

Communication of

experiences
Recording changes over time

Expressive Arts and
Design

Joins in singing favourite songs
Taps out simple repeated rhythms
Beginning to use representation to
communicate e.g. drawing a line
and saying
Engages in imaginative role play
Uses a range of resources and
materials to support play

Songs, rhymes, music

Variety of resources to promote
independence and creativity

t hat o

Joins in singing favourite songs
Taps out simple repeated
rhythms

Beginning to move rhythmically
Uses various construction
materials

Beginning to use representation
to communicate e.g. drawing a
l'ine and saying
Engages in imaginative role
play

Songs, rhymes, music

Variety of resources to promote
independence and creativity

Joins in singing favourite songs
Taps out simple repeated rhythms
Beginning to move rhythmically
Uses various construction materials
Sings a few familiar songs

Joins construction materials together
to build and balance

Engages in imaginative role play
Notices what adults do and recreate
this independently when the adult is
not there

Songs, rhymes, music

Variety of resources to promote
independence and creativity
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RECEPTION | Curriculum Area

Autumn Term

Spring Term

Summer Term

Topic

Journeys
Ourselves and Celebrations

Space
New Life/Growth

Famous Author- Julia Donaldson
Summer Holidays

Trips and Events

Autumn Walk / Teddy Bear Picnic
to Judy Woods (Exploring our local
area)

The Christmas Experience

Tropical World
Walk to the local park

Famous Author themed day
Bridlington end of year trip

Key Texts

Webre Going on a
The Teddy Bear 6s
The Big Bag of Worries

Room on the Broom

Funnybones

The Jolly Christmas Postman
Letters to Santa

Whatever Next!

Space Dog
Thereds no
Various non-fiction texts
Titch

The Very Hungry Caterpillar
Jack and the Beanstalk
The Giant Turnip

pl ac

What the Ladybird Heard

A Squash and a Squeeze

Stickman

The Gruffalods Ch
The Highway Rat

Tiddler

Seaside Poems

3 Prime Areas
of Learning and
Development

Emotional
Development

Personal, Social and

Be aware of the boundaries and
expectations in the new setting
Initiates conversations, attends
and takes account of what others
say

Form positive relationships with
adults and other children

Can select and use resources and
activities with help

Confident to speak to others about
own needs, wants, interests and
opinion

Aware of the boundaries set and of
behavioural expectations in the
setting

They work as part of a group or
class and follow school rules

Take account of
ideas

Describe selves in positive
terms

Begin to negotiate and solve
problems

Explains own knowledge and
Understanding, and asks
appropriate questions of others
Takes steps to resolve conflict
They take account of one
anotheroés ideas
organise their activity

Confident to talk to others in
play and will communicate
freely about own home and
community

They are confident to speak in a
familiar group

Can talk about how themselves and
others are feeling

Children play co-operatively, taking
turns with others

Confident to speak to others about
own needs, wants, interests and
opinions.

Can describe self in positive terms
and talk about abilities

They are confident to speak in a
familiar group and say when they do
or dondét need hel
Children talk about how they and
others are feeling, talk about their
own and others behaviour and its
consequences

They adjust their behaviour to
different situation ,and take changes
in routine in their stride




Beginning to be able to
negotiate and solve problems
without aggression

Physical Development

Pencil control:

Hols pencil between thumb and
two fingers (pincer grip)

Uses a pencil and holds it
effectively to form recognisable
letters, most of which are correctly
formed.

Experiments with different ways of
moving

They manage own personal
hygiene and personal needs,
including dressing and undressing
and toileting independently

Begin to form recognisable
letters

Developing understanding of
the need for safety when using
tools in the garden, climbing up
and down the apparatus and
managing Orisko
Obijectives linked to topic:
Investigate the importance of
taking care of plants to ensure
that they grow healthily.
Discover what plants need to
grow i light, water, nutrients 1
what would happen to them if
they didnét get
these things?

Observe what conditions the
eggs need to grow and hatch
out into healthy chicks. Warmth,
humidity, ventilation 7 also to be
turned regularly to mimic the
hen sitting on her eggs.

How do we grow? Consider
what we need to grow and stay
healthy T exercise, rest,
nutrients, water etc What kinds
of things do we do in school to
help us grow and stay healthy?
E.g. Water and a healthy snack
every morning, healthy school
dinners, taking exercise in the
playground, playing games,
dancing etc

Show good control in a range of
large and small scale movements
Know importance of good health and
physical exercise

Is developing confidence and skill
around, under, over and through
balancing and climbing equipment
Negotiates space successfully when
playing racing and chasing games,
adjusting speed or changing
direction to avoid obstacles

Uses simple tools to design and
make props for role play activities
etc

Continues to develop understanding
that good practice with regards to
eating, sleeping and exercise can
contribute to good health and growth

Communication and
Language

Listen attentively in a range of
situations

Anticipate key events
Listen to and respond to ideas
expressed by others

Answer how and why questions
Express themselves effectively

10




Use language to imagine and
recreate roles and experiences
Listens to stories with increasing
attention and recall

Maintains attention, concentrates
and sits quietly during appropriate

activity
Begins to unders
6howdé questions

Children follow instructions
involving several ideas or actions
Questions why things happen
Uses language to imagine and
recreate roles and experiences in
play situations

Modelling from all adults, language
rich environment, WellComm
screening and intervention groups

Begin to use more complex
sentences

Create props to enrich story
telling in guided and
independent learning activities.
(Linked to topic:)

For example 1 Jack and his
mum have a number of large
golden eggs in their farm shop
with no boxes to store them in.
Children have to design and
make a giant egg box:
-Children to work in pairs and
share ideas

-Provide a choice of resources
and materials and allow
children to express which is the
best to use

- Create some simple success
criteria as a class group
-Comeupwithad magi ca
designd for a m
egg and share with peers and
adults

Demonstrates the capacity to
actively listen to others and show
understanding through responses
Becomes absorbed in stories, able
to recall favourite sections and
comment appropriately on aspects of
plot characterisation and setting
Developing good concentration and
engagement throughout a range of
learning activities

Use talk to organise, sequence and
clarify thinking, ideas, feelings and
events

Broadens vocabulary through using
and applying wow words and words
of the week

4 Specific Areas
of Learning and
Development

Literacy

Enjoys increasing range of books
Hears and says initial sounds in
words

Gives meaning to marks they
make as they draw write and paint
Developing conventions in writing
E.g. Understands that in English,
writing goes from left to write, top
to bottom and has spaces between
groups of letters.

Writes own name, as well as
labels and captions in a variety of
contexts

Establishing the purpose of writing

Begin to read simple words and
sentences

Begins to break the flow of
speech into words

Establish the significance of
writing for a purpose with
enjoyment i aim to
demonstrate to children, from
the outset, how writing is a
fundamental tool in our
learning; help them to see the
point of communicating through
writing.

Use phonics to decode regular
words

Demonstrate understanding of what
has been read

Write simple sentences

Links sounds to letters, naming and
sounding the letters of the alphabet
Increasingly using some clearly
identifiable letters to communicate
meaning

Can communicate ideas in writing
that can be read back by themselves
and others

Choose a word of interest i find out
what it means and write a

11




Phase 2 Phonics activities reading
and writing days

Use Focus Child observation
week to demonstrate the
processes of writing through:
-Shared writing

-Making books of familiar
songs, rhymes and stories
-Guided writing focus sessions

Phase 2 & 3 Phonics activities
reading and writing days

contribution to a glossary in
collaboration with a partner and
guidance from an adult

Make a fact sheet on an animal of
their choice that lives under the sea
Phase 2 & 3 Phonics activities
reading and writing days,
consolidating knowledge and
applying it in their independent
continuous provision

Mathematics

Recognises numerals 175
Counts objects to 10 and
beginning to count beyond 10;
Selects the correct number to
represent 16 10 objects.

Shape, Space and Measure:
Beginning to use mathematical
names for solid 3D shapes and flat
2D shapes.

Can describe the relative position,
for example: behind, in front,
under, on top etc

Counts objects to 10 and
beginning to count beyond 10
Finds the total number of items
in two groups by counting all of
them

In practical activities and
discussion beginning to use the
vocab involved in adding and
subtracting.

Says the number that is 1 more
than a given number

Records using marks that they
can interpret and explain
Shape, Space and Measure:
Order two items be weight /
capacity

Measures short periods of time
in simple ways.

In practical activities and discussion
beginning to use the vocab involved
in adding and subtracting.

Says the number that is 1 more and
1 less than a given number
Records using marks that they can
interpret and explain

Count reliably with numbers from 1
to 20.

They solve problems including
doubling, halving and sharing.
Shape, Space and Measure:
Orders and sequences familiar
events

Use everyday language to talk about
size, weight, capacity, position,
distance and time.

Understanding the
World

Recognises and describes special
times and events in their own and
othersdé | ives am
events for family

Shows interest in different
occupations and ways of life.
Children talk about past and
present events in their own lives.
Children talk about features of
their own environment and how
they may vary.

Children talk about past and
present events in their own lives
of family members

They know about similarities
and differences between
themselves and others.
Children know about similarities
and difference in relation to
place, objects, materials and
living things.

Talk about similarities and
differences of different environments
Recognise a range of technologies
used for a variety of purposes
Comments and asks questions
about how animals, plants and
humans change

Compare and contrast different
environments that sea creatures and
other animals live in

12




Knows how to operate simple
equipment.

Uses ICT hardware with age
appropriate computer

Children recognise that a range
of technology is used in places
such as homes and schools.
They select and use technology
for a particular purpose.

Expressive Arts and
Design

Begins to build a repertoire of
songs and dances.

Explores what happens when they
mix colours.

Constructs with a purpose in mind
Engages in imaginative role play
based on first hand experiences.
Plays alongside other children who
are engaged in the same thing,

Selects appropriate resources
Initiates new combinations of
movements and gestures
Understands that different
media can be combined to
create new effects

Selects appropriate resources
and adapts work where
necessary

Introduces a narrative into their
play

Initiates new combinations of
movement and gestures to
express and respond to feelings

Sing songs, make music and
experiment with different ways of
using them

Represent own ideas and thoughts
Children sing songs, make music
and dance and experiment with
ways of changing them.

They safely use and explore a
variety of materials, tools and
techniques, experimenting with
colour, design, texture, form and
function.

Plays co-operatively as part of a
group to develop and act out as a
narrative.

They represent their own ideas,
thoughts and feelings through design
and technology, art, music, dance,
role play and stories.

13
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LEADING

Medium: Drawing
(Pastels)

Topic: Abstract art

L/Os:
i tousearange
of materials

creatively as
they investigate,
experiment and
explore
materials and
processes
informing the
way that they
design and
make products
and expressive
outcomes.

i tointroduce and
start to develop
a wide range of

Medium: mixed
media (printing,
charcoal, pastels
etc)

Topic: Childre n 6 s
games

L/Os:

1 tousearange
of materials cre
atively as they
investigate,
experiment and
explore material
s and processes

informing the
way that

they design and
make products
and expressive
outcomes.

1 to use drawing

Art and Design Long-Term Plan 2018-2019 \ LEARNERS
wocdside acad emy Academy Trust
Year Group Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 Artist: Kandinsky Artist: Lowry Artist: n/a

Medium: clay and
natural resources

Topic: Sculpture -
Tree gargoyles

L/Os:
 tousearange
of materials

creatively as
they investigate,
experiment and
explore
materials and
processes
informing the
way that they
design and
make products
and expressive
outcomes.

9 to use sculpture
to develop and

art, craft and and painting to share their
design develop and ideas,
processes and share ideas, experiences and
techniques in experiences and imagination
using colour, imagination 1 Look at pictures,
pattern, texture, films, clips,

14




line, shape,
tone, form and
space.

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=70015

https://www.tes.com
/teaching-
resource/art-lesson-
plan-wassily-
kandinsky-year-2-
11373790

9 To learn about
the work of a
range of artists
describing the
differences and
similarities
between
different
practices and
disciplines, and
making links to
their own work.

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=40001

http://www.twinkl.co
.uk/resource/tp-ad-
012-planit-art-ks1-
Is-lowry-lesson-1-
who-is-Is-lowry-
lesson-pack

books,
reproductions,
websites and
original work in
museums and
galleries to start
to develop skills
of reflection,
consideration,
identification,
analysis,
selection,
comparison,
speculation,
imagination,
questioning,
interpretation,
evaluation and
inform their own
creative
decision making
9 through reading,
speaking and
listening, pupils
share their
developing
views and
ideas, using this
to inform their
own creative
actions.

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
X?id=50033
https://ysp.org.uk/le
arning/schoolscolle
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http://www.twinkl.co.uk/resource/tp-ad-012-planit-art-ks1-ls-lowry-lesson-1-who-is-ls-lowry-lesson-pack
http://www.nsead.org/resources/unit.aspx?id=50033
http://www.nsead.org/resources/unit.aspx?id=50033
http://www.nsead.org/resources/unit.aspx?id=50033
https://ysp.org.uk/learning/schoolscolleges/resources-and-downloads
https://ysp.org.uk/learning/schoolscolleges/resources-and-downloads

ges/resources-and-
downloads

Visit: Yorkshire
Sculpture Park

Year 2

Artist: Andy Warhol

Medium: Paint/
printing

Topic: Pop Art

L/Os:

i tousearange
of materials cre
atively as they
investigate,
experiment and
explore material
s and processes

informing the
way that

they design and
make products
and expressive
outcomes

i to use painting
to develop and
share ideas,
experiences and
imagination

1 todevelop
techniques in
using colour,
pattern, texture,
line, shape,
form and space

1 todevelopa
wide range of

Artist: Marc Chagall

Medium: Paint
(revisit colour
mixing + shades
and tones)

Topic: Abstract art

L/Os:

1 tousearange
of materials cre
atively as they
investigate,
experiment and
explore material
s and processes

informing the
way that

they design and
make products
and expressive
outcomes

1 to use painting
to develop and
share ideas,
experiences and
imagination

1 to develop
techniques in
using colour,
pattern, texture,
line, shape,
form and space

Artist: n/a

Medium: papier
mache

Topic: Fruit and
Vegetables/ Plants

L/Os:
i tousearange
of materials

creatively as
they investigate,
experiment and
explore
materials and
processes
informing the
way that they
design and
make products
and expressive
outcomes.

9 to use sculpture
to develop and
share their
ideas,
experiences and
imagination

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=20016
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art, craft and
design
processes and
techniques in
using colour,
pattern, texture,
line, shape,
tone, form and
space

To learn about
the work of a
range of artists
describing the
differences and
similarities
between
different
practices and
disciplines, and
making links to
their own work.
Introduce pupils
to specific
named creative
practitioners
and some
relevant
examples of the
work produced
by these artists,
craft makers,
architects, film
makers and
designers, or
creative
practitioners
who are part of
a group e.g.,
artistic

1 todevelop a
wide range of
art, craft and
design
processes and
techniques in
using colour,
pattern, texture,
line, shape,
tone, form and
space.

M To learn about
the work of a
range of artists
describing the
differences and
similarities
between
different
practices and
disciplines, and
making links to
their own work.

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=50027

https://kinderart.co
m/art-
lessons/painting/da
ydreaming-with-
marc-chagall/
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movement or
community, or
the collective
work
represented by
a genre, period
or culture

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=20005

https://www.tes.com
/teaching-
resource/pop-art-
andy-warhol-
powerpoint-
6065037

Year 3

Artist: Cave artists
(unknown)

Medium: Drawing
(pastels)

Topic: Cave Art

L/Os:

i tolearn about
great artists,
architects and
designers in
history.

 to create sketch
books to record
their
observations
and use them to

Artist: Ashfield
Medium:: Clay

Topic: Monster
heads

L/Os:

M tolearn about
great artists,
architects and
designers in
history.

9 to create sketch
books to record
their
observations
and use them to

Artist: Van Gogh
Medium: Painting
Topic: Flowers

M tolearn about
great artists,
architects and
designers in
history.

9 to create sketch
books to record
their
observations
and use them to
review and
revisit ideas
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review and
revisit ideas

1  Understand that
sketchbooks
pages can
extend beyond
the size of the
book and when
completed, a
sketchbook may
bulge with
additions and
collections

1 drawing from
memory,
imagination and
observation
using an
increasing using
charcoal and
chalk pastels

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=70077

https://www.tes.com
/teaching-
resource/stone-age-
cave-art-lesson-
plan-11591141

review and
revisit ideas

1 To researching
and collage a
variety of found
and created
resources

i assemble and
construct and
using clay

1 to explore three
dimensions and
learn about the
tactile properties
of textures and
surfaces

1 use 3D mediato
make
representations
of the real world
as well as
imagined and
invented worlds

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=10025

https://www.access
art.org.uk/demon-
dog-heads-by-andy-
cairns/

I painting
increasingly
controlling
colour, tint, tone
and shade

1 to explore wash,
transparency,
marks and
strokes, layers,
blending,
splash, drip,
dribble and
scumble

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=10006

https://www.tes.com
/teaching-
resource/vincent-
van-gogh-line-and-
colour-6336784

Year 4

Artist: various

Medium: Clay

Artist: various

Medium: Textiles

Artist: Cezanne

Medium: Patterns
and Printing
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Topic: Greek pots

L/Os:

M tolearn about
great artists,
architects and
designers in
history.

9 to create sketch
books to record
their
observations
and use them to
review and
revisit ideas

1 To develop
design skills
through
research and
investigation,

1 Suggest
alternative
design criteria

1 Develop
functional,
sculptural or
decorative
ceramics using
clay and simple
techniques of
coil, slab, pinch
or press mould
casting to make
products before
firing and simple
dip or painted
glazing

Topic: Bayeux
tapestry

L/Os:

M tolearn about
great artists,
architects and
designers in
history.

9 to create sketch
books to record
their
observations
and use them to
review and
revisit ideas.

9 learn how to
document and
record ideas

9 craft based
outcomes
exploring
diverse
processes that
might include,
fabric collage,
paper weaving,
jewellery,
basket making,
beadwork, toy
making, mosaic,
wood working,
enamelling,
weaving,
casting, and
materials such
as willow,
papers, yarns,

Topic: Still Life
L/Os:
M tolearn about

great artists,
architects and
designers in
history.

to create sketch
books to record
their
observations
and use them to
review and
painting
increasingly
controlling
colour, tint, tone
and shade

mix and apply
paint in different
ways to match
and to make
new colors -
using a range of
wet and dry
media to
explore wash,
transparency,
marks and
strokes, layers,
blending,
splash, drip,
dribble and
scumble;

Use watercolour
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Suggested
Resources:
https://www.tes.com
/teaching-
resource/ancient-
greece-pottery-
11082167

http://www.nsead.or
g/resources/unit.asp
X?id=70052

plastics, wire,
leather, clay,
textiles or
recycled
materials

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=10039

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=70022

Year 5

Artist: Peter Thorpe
Medium: Paint
Topic: Space Art

L/Os:

M tolearn about
great artists,
architects and
designers in
history.

9 to create sketch
books to record
their
observations
and use them to
review and
revisit ideas

1 painting
increasingly
controlling
colour, tint, tone
and shade by
learning how to
mix and apply
paint in different
ways to match

Artist: various
Medium: Printing
Topic: Islamic art

L/Os:

M to learn about
great artists,
architects and
designers in
history.

9 to create sketch
books to record
their
observations
and use them to
review and
revisit ideas

1 design by
investigating
and drawing to
help them plan
and organize
their creative
actions,

Artist: various
Medium: Mod rock
Topic: Carnival
Masks 7 3D work

L/Os:

- tolearn about
great artists,
architects and
designers in
history.

- to create sketch
books to record
their
observations
and use them to
review and
revisit ideas

- To construct
using wire,
structural
armatures and
surfaces using
Mod Roc, paper
lamination,
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and to make
new colors -
using a range of
wet and dry
media to
explore wash,
transparency,
marks and
strokes, layers,
blending,
splash, drip,
dribble and
scumble; using
watercolour,
using a variety
of resources

Suggested
Resources:

See saved plan
https://www.tes.com
fteaching-
resource/art-space-
lesson-plan-artist-
peter-thorpe-
6324260

1 printing and
pattern making
to technically
develop their
ability to lift an
impression or
print from a
textured or
incised surface
using a stamp
or block and
water based
printing ink and
prepared
surfaces;

1 researching,
selecting,
collecting,
assembling,
cutting, tearing,
sticking,
layering and
collaging to
create work
from a variety of
found and
created
resources

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=30006

https://www.tes.com
/teaching-
resource/shapes-

papier maché
and found
materials

- Reduction and
subtraction:
carving soft
materials
including soap
or cast plaster

- Modeling using
a variety of
materials

- Casting: using
plaster of paris

Suggested
Resources:

See saved plan
http://www.nsead.or
g/resources/unit.asp
X?id=70072

https://www.access
art.org.uk/making-a-
sculptural-modroc-
mask/
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and-patterns-in-
islamic-art-6344748

Year 6

Artist: Hockney

Medium: Computer
images

Topic: Landscape

L/Os:

M tolearn about
great artists,
architects and
designers in
history.

9 to create sketch
books to record
their
observations
and use them to
review and
revisit ideas

1 design by
looking,
investigating,
analyzing, listing
and drawing to
help them plan
and organize
their creative
actions,

1 printing and
pattern making
to technically
develop their
ability to lift an
impression or
print from a

Artist: Monet

Medium: Mixed
media

Topic: Water/Nature

L/Os:

M tolearn about
great artists,
architects and
designers in
history.

9 to create sketch
books to record
their
observations
and use them to
review and
revisit ideas

1 painting
increasingly
controlling
colour, tint, tone
and shade by
learning how to
mix and apply
paint in different
ways to match
and to make
new colors

1 using a range of
wet and dry
media to
explore wash,
transparency,

Artist: Banksy
Medium: Paint
Topic: Street Art

L/Os:

M tolearn about
great artists,
architects and
designers in
history.

9 to create sketch
books to record
their
observations
and use them to
review and
revisit ideas

1 Tolook at
examples of
sketchbooks
and sample
pages produced
by local or
professional
artists,
craftspeople,
architects,
filmmakers and
designers, as
well as
examples from
significant
historical and
contemporary
practitioners,
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textured or
incised surface
using a stamp
or block and
water based
printing ink and
prepared
surfaces

1 Tisimulate
repeat pattern
using digital
technology

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
x?id=70042

https://www.tes.com
fteaching-
resource/david-
hockney-
landscapes-art-mtp-
and-resources-
11035878

Visit: Salts Mill

marks and
strokes, layers,
blending,
splash, drip,
dribble and
scumble;

Suggested
Resources:
http://www.nsead.or
g/resources/unit.asp
X?id=10002

https://www.tes.com
/teaching-
resource/journey-
through-
impressionism-
monet-6312531

M tolearn how to
use a
sketchbook well
and the diverse
ways that
different
creative
practitioners use
these for
different
purposes

Suggested
Resources:
http://www.twinkl.co
.uk/resource/nz2-t-
75-street-art-
powerpoint

http://www.twinkl.co
.Uk/resource/t2-t-
346-banksy-
powerpoint

https://www.tes.com
/teaching-
resource/banksy-
lesson-6263633

Art and design programmes of study: key stages 1 and 2

National curriculum in England

Purpose of study
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Art, craft and design embody some of the highest forms of human creativity. A high-quality art and design education should engage, inspire and
challenge pupils, equipping them with the knowledge and skills to experiment, invent and create their own works of art, craft and design. As pupils
progress, they should be able to think critically and develop a more rigorous understanding of art and design. They should also know how art and
design both reflect and shape our history, and contribute to the culture, creativity and wealth of our nation.

Aims

The national curriculum for art and design aims to ensure that all pupils:

A produce creative work, exploring their ideas and recording their experiences

A become proficient in drawing, painting, sculpture and other art, craft and design techniques

A evaluate and analyse creative works using the language of art, craft and design

A know about great artists, craft makers and designers, and understand the historical and cultural development of their art forms.

Attainment targets
By the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes specified in the relevant
programme of study.

Schools are not required by law to teach the example content in [square brackets]. Art and design i key stages 1 and 2 2
Subject content

Key stage 1

Pupils should be taught:

A to use a range of materials creatively to design and make products

A to use drawing, painting and sculpture to develop and share their ideas, experiences and imagination

A to develop a wide range of art and design techniques in using colour, pattern, texture, line, shape, form and space

A about the work of a range of artists, craft makers and designers, describing the differences and similarities between different practices and
disciplines, and making links to their own work.

Key stage 2

Pupils should be taught to develop their techniques, including their control and their use of materials, with creativity, experimentation and an increasing
awareness of different kinds of art, craft and design.
25



Pupils should be taught:

A to create sketch books to record their observations and use them to review and revisit ideas

A to improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of materials [for example, pencil,
charcoal, paint, clay]

A about great artists, architects and designers in history.
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LEADING

Computing Long-Term Plan 2018-2019 ~\» LEARNERS
woodside academy Academy Trust
Year Group Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 Unit 1.1 Online Unit 1.3 Pictograms | Unit 1.5 Maze Unit 1.6 Animated Unit 1.7 Coding Unit 1.8
Safety & Exploring Weeks i 3 Explorers Weeks i Story Books Weeks | Weeksi 6 Spreadsheets
Purple Mash Programs 1 2Count | 3 Programsi 2Go T 5 Programs i Programsi 2Code | Weeksi 3
Number of Weeks T | Unit 1.4 Lego 2Create A Story Programs i
4 Main Programs i Builders Weeks i 3 _ _ 2Calculate Unit 1.9
Programs i 2DIY Unit 1.6 Animated Technology outside
Various Unit 1.2 ]'Stg rgrgg?:;:\'ll' ke school Weeks i 2
Grouping & Sorting 2Create A Story Programs T Various
Weeks i 2
Programs - 2DIY
Year 2 Unit 2.1 Coding Unit 2.2 Online Unit 2.4 Questioning | Unit 2.5 Effective Unit 2.6 Creating Unit 2.7 Making
Weeks i 5 Safety Weeks i 2 Weeks i 5 Searching Weeks i | Pictures Music
Main Programs i Programs - Various | Programs i 3 Programs 1 Weeks i 5 Weeks i 3
2Code Unit 2Question, Browser Programs i 2Paint Programs i
2Investigate A Picture 2Sequence Unit
2.3 Spreadsheets
Weeks i 4 2.8 Presenting Ideas
Programs i Weeks i 4
2Calculate Programs 1 Various
Year 3 Unit 3.1 Coding Unit 3.2 Online Unit 3.4 Touch- Unit 3.5 Email Unit 3.6 Branching Unit 3.7 Simulations
Weeks i 6 Main Safety Typing (including email Databases Weeks i 3
Programs i 2Code | Weeksi 2 Weeksi 4 safety) Weeksi 4 Programs i
Programs i Various | Programsi 2Type Weeks i 6 Programs i 2Simulate, 2Publish
Programs i 2Email, | 2Question

2Connect, 2DIY
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Unit 3.3 Unit 3.8 Graphing
Spreadsheets Weeks i 3
Weeks i 3 Programs 1 2Graph
Programs 1
2Calculate
Year 4 Unit 4.1 Coding Unit 4.2 Online Unit 4.3 Unit 4.4 Writing for Unit 4.5 Logo Unit 4.7 Effective
Weeks i 6 Main Safety Spreadsheets Different Audiences | Weeks 1 4 Searching Weeks 1
Programsi 2Code | Weeks'i 2 Weeks i 6 Weeks i 5 Programs i Logo 3 Programs i
Programs 1 Various | Programs i Programs i Various Browser
2Calculate _ L
Unit 4.6 Animation
Unit 4.3 Weeks i 3 Unit 4.8 Hardware
Spreadsheets Unit 4.5 Logo Programs i Investigators Weeks
Weeks i 6 Weeksi 4 2Animate T 2 Programs i
Programs i Programs 1 Logo Various
2Calculate
vear5 Unit 5.1 Coding Unit 5.2 Online Unit 5.3 Unit 5.5 Game Unit 5.6 3D Unit 5.7 Concept
Number of Weeks 1 | Safety Weeks i 2 Spreadsheets Creator Modelling Maps
6 Main Programs i Programs - Various | Weeks i 6 Weeks i 5 Weeks 1 4 Weeks i 4
2Code Unit 5.3 Programs i Programs i1 2DIY Programs i 2Design | Programsi 2
Spreadsheets 2Calculate 3D and Make Connect
Weeks i 6
Programs 1 .
oCalculate Unit 5.4“Databases
Weeks i 4
Programs 1
2Question,
2lnvestigate
Year 6 Unit 6.1 Coding Unit 6.2 Online Unit 6.4 Blogging Unit 6.5 Text Unit 6.6 Networks Unit 6.7 Quizzing
Number of Weeks i | Safety Weeks 1 2 Weeks i 4 Adventures Weeks i 3 Weeks i 6
6 Main Programs i Programs - Various | Programsi 2Blog Weeks i 5 Programs i 2Quiz,
2Code Programs i 2Code, 2DlY, Grammar
_ 2Connect Games
Unit 6.3
Spreadsheets
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Weeks 1 5
Programs 1
2Calculate

Computing programmes of study:
key stages 1 and 2

National curriculum in England

Purpose of study

A high-quality computing education equips pupils to use computational thinking and creativity to understand and change the world. Computing has
deep links with mathematics, science, and design and technology, and provides insights into both natural and artificial systems. The core of computing
is computer science, in which pupils are taught the principles of information and computation, how digital systems work, and how to put this knowledge
to use through programming. Building on this knowledge and understanding, pupils are equipped to use information technology to create programs,
systems and a range of content. Computing also ensures that pupils become digitally literate i able to use, and express themselves and develop their
ideas through, information and communication technology i at a level suitable for the future workplace and as active participants in a digital world.

Aims
The national curriculum for computing aims to ensure that all pupils:

A can understand and apply the fundamental principles and concepts of computer science, including abstraction, logic, algorithms and data
representation

A can analyse problems in computational terms, and have repeated practical experience of writing computer programs in order to solve such
problems

A can evaluate and apply information technology, including new or unfamiliar technologies, analytically to solve problems
A are responsible, competent, confident and creative users of information and communication technology.

Attainment targets

By the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes specified in the relevant
programme of study.
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Schools are not required by law to teach the example content in [square brackets]. Computing i key stages 1 and 2 2

Subject content

Key stage 1
Pupils should be taught to:

A

>\

> > > D>

understand what algorithms are; how they are implemented as programs on digital devices; and that programs execute by following precise and
unambiguous instructions

create and debug simple programs

use logical reasoning to predict the behaviour of simple programs

use technology purposefully to create, organise, store, manipulate and retrieve digital content
recognise common uses of information technology beyond school

use technology safely and respectfully, keeping personal information private; identify where to go for help and support when they have concerns
about content or contact on the internet or other online technologies.

Key stage 2
Pupils should be taught to:

A

> > >

> >

30

design, write and debug programs that accomplish specific goals, including controlling or simulating physical systems; solve problems by
decomposing them into smaller parts

use sequence, selection, and repetition in programs; work with variables and various forms of input and output
use logical reasoning to explain how some simple algorithms work and to detect and correct errors in algorithms and programs

understand computer networks including the internet; how they can provide multiple services, such as the world wide web; and the opportunities
they offer for communication and collaboration

use search technologies effectively, appreciate how results are selected and ranked, and be discerning in evaluating digital content

select, use and combine a variety of software (including internet services) on a range of digital devices to design and create a range of programs,
systems and content that accomplish given goals, including collecting, analysing, evaluating and presenting data and information

use technology safely, respectfully and responsibly; recognise acceptable/unacceptable behaviour; identify a range of ways to report concerns
about content and contact.



Design and Technology Long-Term Plan 2018-2019

LEADING
~{ » LEARNERS

Academy Trust

Year Group Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 Mechanisms Structures Food
Sliders and levers Freestanding Preparing fruit and
Structures vegetables
(pop up pictures)
(Cuttingi fruit salad)
Mechanisms Food Textiles
Year 2
Wheels and axles Preparing fruit and Templates and
vegetables joining techniques
(Jungle vehicles)
Year 3 Structures Food Textiles
Shell structures Healthy and varied 2Dand 3D
diet products
(Animal themed
lollypop stick (Puppets/ paper
containers) dolls)
Year 4 Mechanical systems Electrical Systems Food
Levers and linkages Simple circuits and Heathy and varied
switches (including diet
(Animal cages/ gate programming and
lifting) control)
(Code bug)
Structures Food Electronic Systems
Year 5

Frame structures

(wooden frame

Celebrating cultures
and seasonality

More complex
switches and
circuits
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boxes/ protective

boxes) (Lighthouses/
carousel)
Year 6 Textiles Mechanical systems Food

(including computer
aided design)

(Cushions or hand
puppets)

Pulleys or gears

(Moving toys in
wooden boxes)

Celebrating culture
and seasonality

National curriculum in England

Purpose of study

Design and technology is an inspiring, rigorous and practical subject. Using creativity and imagination, pupils design and make products that solve real
and relevant
knowledge and draw on disciplines such as mathematics, science, engineering, computing and art. Pupils learn how to take risks, becoming
resourceful, innovative, enterprising and capable citizens. Through the evaluation of past and present design and technology, they develop a critical
understanding of its impact on daily life and the wider world. High-quality design and technology education makes an essential contribution to the
creativity, culture, wealth and well-being of the nation.

Aims

The national curriculum for design and technology aims to ensure that all pupils:

A

A

A
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probl ems within

a

vari ety

Design and technology programmes of study:
Key stages 1 and 2

of ¢ on tvalues. They acqaine a brahed rangenofsultjebte i r

develop the creative, technical and practical expertise needed to perform everyday tasks confidently and to participate successfully in an

increasingly technological world

build and apply a repertoire of knowledge, understanding and skills in order to design and make high-quality prototypes and products for a wide

range of users

critique, evaluate and test their ideas and products and the work of others




A understand and apply the principles of nutrition and learn how to cook.

Attainment targets
By the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes specified in the relevant
programme of study.

Schools are not required by law to teach the example content in [square brackets]. Design and technology i key stages 1 and 2 2
Subject content

Key stage 1

Through a variety of creative and practical activities, pupils should be taught the knowledge, understanding and skills needed to engage in an iterative
process of designing and making. They should work in a range of relevant contexts [for example, the home and school, gardens and playgrounds, the
local community, industry and the wider environment].

When designing and making, pupils should be taught to:

Design

A design purposeful, functional, appealing products for themselves and other users based on design criteria

A generate, develop, model and communicate their ideas through talking, drawing, templates, mock-ups and, where appropriate, information and
communication technology

Make

A select from and use a range of tools and equipment to perform practical tasks [for example, cutting, shaping, joining and finishing]

A select from and use a wide range of materials and components, including construction materials, textiles and ingredients, according to their
characteristics

Evaluate
A explore and evaluate a range of existing products

A evaluate their ideas and products against design criteria

Technical knowledge
33



A build structures, exploring how they can be made stronger, stiffer and more stable
A explore and use mechanisms [for example, levers, sliders, wheels and axles], in their products.

Design and technology i key stages 1 and 2 3

Key stage 2

Through a variety of creative and practical activities, pupils should be taught the knowledge, understanding and skills needed to engage in an iterative
process of designing and making. They should work in a range of relevant contexts [for example, the home, school, leisure, culture, enterprise, industry
and the wider environment].

When designing and making, pupils should be taught to:

Design
A use research and develop design criteria to inform the design of innovative, functional, appealing products that are fit for purpose, aimed at
particular individuals or groups

A generate, develop, model and communicate their ideas through discussion, annotated sketches, cross-sectional and exploded diagrams,
prototypes, pattern pieces and computer-aided design

Make
A select from and use a wider range of tools and equipment to perform practical tasks [for example, cutting, shaping, joining and finishing], accurately

A select from and use a wider range of materials and components, including construction materials, textiles and ingredients, according to their
functional properties and aesthetic qualities

Evaluate
A investigate and analyse a range of existing products

A evaluate their ideas and products against their own design criteria and consider the views of others to improve their work

A understand how key events and individuals in design and technology have helped shape the world

Technical knowledge
apply their understanding of how to strengthen, stiffen and reinforce more complex structures

> >

understand and use mechanical systems in their products [for example, gears, pulleys, cams, levers and linkages]

>\

understand and use electrical systems in their products [for example, series circuits incorporating switches, bulbs, buzzers and motors]

>\

apply their understanding of computing to program, monitor and control their products.



Design and technology 1 key stages 1 and 2 4

Cooking and nutrition

As part of their work with food, pupils should be taught how to cook and apply the principles of nutrition and healthy eating. Instilling a love of cooking in
pupils will also open a door to one of the great expressions of human creativity. Learning how to cook is a crucial life skill that enables pupils to feed
themselves and others affordably and well, now and in later life.

Pupils should be taught to:

Key stage 1
A use the basic principles of a healthy and varied diet to prepare dishes

A understand where food comes from.

Key stage 2
A understand and apply the principles of a healthy and varied diet

A prepare and cook a variety of predominantly savoury dishes using a range of cooking techniques
A understand seasonality, and know where and how a variety of ingredients are grown, reared, caught and processed.
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LEADING

English Long-Term Plan 2018-2019 \ LEARNERS
woodside academy Academy Trust
Year Group Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 Fiction: What the Fiction: Winnie the | Fiction: three little Fiction: Supertato Fiction: Handas Fiction: Jack and
ladybird heard. witch pigs surprise the beanstalk
Non-Fiction: Real
Non-Fiction: Animal | Non-Fiction: Non-Fiction: the life heroes Non-Fiction: food Non-Fiction: how to
facts Autumn / seasons book of big from around the grow a plant
machines Poetry: If | was a world
Poetry: Nursery Poetry: Seasonal superhero Poetry: riddles
rhymes poems Poetry: acrostic Poetry: N/A
building poems
Year 2 Fiction: The Red Fiction: The Secret | Fiction: Lost and Fiction: The Fox Fiction: The Happy | Fiction:Chi | dr
Prince of Black Rock Found and The Star Prince choice
Non-Fiction: Non-Fiction: Atlas of | Non-Fiction: The Non-Fiction: A First | Non-Fiction: Non-Fiction: Amelia
Basking Sharks Adventures Peopl eds A BookofAnimals Fantastically Great | Earhart
Women who
Poetry: Michael Poetry: Benjamin Poetry: A treasury Poetry: A poem for | changed the world. | Poetry:
Rosend Chocolate | Zephaniah of Poems for every | every night of the Performance Poetry
Cake Possibility year Poetry: Michael
Rosendd A
Poetry
Year 3 Fiction: Powerless Fiction: The Fiction: The Storm Fiction: Leon and Fiction: The Fiction: Into the

Non-Fiction: A first
book of nature i
Nicola Davies

Poetry: | am who |
am because of
everyone (Linking
Schools)

Firework
Daughter i Phillip
Pullman

Non-Fiction: Guy
Fawkes not so
brilliant brits-

Poetry:L et 6 s
celebrate! Festival

\

Whale in Winter 1
Benji Davies

Non-Fiction: Big,
Blue Whale i Nicola
Davies

the Place Between

Non-Fiction: The
Man who walked
between the towers

Poetry: The Magic
Box 1 Kit Wright

Extraordinary
gardener i Sam
Broughton

Non-Fiction: The
Day the Crayons

Quit T

Poetry: A first book
of nature

forest

Non-Fiction: The
Green Line i Polly
Farquharson
Information text
(link to Geog i local
area description)
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poems from around
the world 7

Poetry: Where
zebras goi Sue

Poetry: All the wild
wonders of the

Chatterj e e Hardy Dawson earth
Year 4 Fiction: The Lost Fiction: Rose Fiction: The Secret | Fiction: The Fiction: The Wolves | Fiction: Chi | dr
Thing Blanche Garden Midnight Fox in the Walls Choice
Non-Fiction: Non-Fiction: Non-Fiction: The Non-Fiction: Non-Fiction: 100 Non-Fiction: A
Animalium Terrible True Tales | Lost Words Shackl et on ThingstoKnow World of Cities
from the Tower of Journey about Science
Poetry: 101 poems | London as told by Poetry: Revolting Poetry:
for children the Ravens Rhymes Poetry: Big Book if | Poetry: Dashing Performance poetry
Bad Things Dog
Poetry: Roger
McGough
Year 5 Fiction: Iron Man Fiction: The Fiction: The arrival Fiction: The journey | Fiction: Room 13 Fiction: Room 13
promise
Non-Fiction: Non-Fiction: Out of | Non-Fiction: The Non-Fiction: Coasts | Non-Fiction:
Leaflets/websites Non-Fiction: Atlas of | this world journey Botanicum
(Writing to Animal Adventures Poetry: John Hegley
persuade) linked to Poetry: The worlds | Poetry: Classic Poetry:
local area Poetry:The lost greatest space Poetry: An Performance poetry
words cadet illustrated
Poetry: Iron Man collectiond
Michael Rosen
Year 6 Fiction: K Fiction: Wreck of Fiction: Millions Fiction: Using Fiction: Short Sci-Fi |Fi ct i on: K
Kingdom the Zanibar media to create Kingdom
Non-Fiction: narratives.
Non-Fiction: Non- Non-Fiction: Newspaper articles | Francis Non-Fiction: Non-Fiction: Non-
chronological Explanation Texts Branderwine Playscripts chronological
reports Poetry: Riddles Alma reports
Poetry: Haikus and Mystery picture
Poetry: Amazon riddles book Poetry: Poetry: Amazon

Imagery

Non-Fiction: Anne
Frank Diary

Performance poetry

Imagery
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Poetry: For the
Fallen, In Flanders
Fields

Click the following link for the English programmes of study: National curriculum in England: English programmes of study - key stages 1 and 2

Click the following link for the English appendix 1: Spelling: English appendix 1: spelling

Click the following link for the English appendix 2: vocabulary, grammar and punctuation: English appendix 2: vocabulary, grammar and punctuation
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335186/PRIMARY_national_curriculum_-_English_220714.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335190/English_Appendix_2_-_Vocabulary_grammar_and_punctuation.pdf

Y

wOoQaside acaaemy

Geography Long-Term Plan 2018-2019

LEADING
~{» LEARNERS

Academy Trust

Year Group

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Year 1

Our shops

Resources:

-Sketch pads, digital
cameras/ipads etc

- Things for a role-
play e.g dress up,
tills, goods to buy,
money, signs &
notices.

Barnaby Bear
Investigates the UK

Barnaby Bear
Investigates the
World

Year 2

Little Blue Planet:

Investigating
Spaceship Earth

An Island Home

QCA Anlsland
Home

Resources:

- Map of Isle of Coll
- Poster map of UK
- Katie Morag and
the New pier (£6.99)

- Resources to
make a model e.g
rocks, sand, stones
etc.

Australia here we
come!

Exploring a distant
place
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Year 3

Living in the
Freezer:

Hot, Cold, Wet, Dry

A contrasting UK
locality: where do
you want to go

Investigating Polar today?
environments
Year 4 Looking at Europe Investigating Rivers Food for thought:
Investigating where
our food comes from
Year 5 Investigating the A Journey through Beside the sea:
local area: Our town the Americas:
Investigating the
Investigating UKO6s coast
Latitude and environments
Longitude
Resources:
- Atlases
- Torch
- Time zone map
(from the internet)
Year 6 Amazon Investigating The UK'i
Adventures: Mountains and Investigating who
Volcanoes we are

Investigating the
South American
rainforest

Geography programmes of study:
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key stages 1 and 2

National curriculum in England

Purpose of study

A high-quality geography education should inspire in pupils a curiosity and fascination about the world and its people that will remain with them for the

rest of their lives. Teaching should equip pupils with knowledge about diverse places, people, resources and natural and human environments, together
with a deep understanding of the Earthos key physical andthdwondahouldghelm c e s
them to deepen their understanding of the interaction between physical and human processes, and of the formation and use of landscapes and
environments. Geographical knowledge, understanding and skills provide the frameworks and approaches that explain howthe Eart hés f eat ur e
different scales are shaped, interconnected and change over time.

Aims
The national curriculum for geography aims to ensure that all pupils:

A develop contextual knowledge of the location of globally significant places i both terrestrial and marine i including their defining physical and
human characteristics and how these provide a geographical context for understanding the actions of processes

A understand the processes that give rise to key physical and human geographical features of the world, how these are interdependent and how they
bring about spatial variation and change over time

A are competent in the geographical skills needed to:
A collect, analyse and communicate with a range of data gathered through experiences of fieldwork that deepen their understanding of
geographical processes
A interpret a range of sources of geographical information, including maps, diagrams, globes, aerial photographs and Geographical Information
Systems (GIS)
A communicate geographical information in a variety of ways, including through maps, numerical and quantitative skills and writing at length.

Geography i key stages 1 and 2 2

Attainment targets
By the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes specified in the relevant
programme of study.

Schools are not required by law to teach the example content in [square brackets].
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Subject content

Key stage 1

Pupils should develop knowledge about the world, the United Kingdom and their locality. They should understand basic subject-specific vocabulary
relating to human and physical geography and begin to use geographical skills, including first-hand observation, to enhance their locational awareness.

Pupils should be taught to:

Locational knowledge
A name and |l ocate the worldoés seven continents and five oceans

A name, locate and identify characteristics of the four countries and capital cities of the United Kingdom and its surrounding seas

Place knowledge

A understand geographical similarities and differences through studying the human and physical geography of a small area of the United Kingdom,
and of a small area in a contrasting non-European country

Human and physical geography
A identify seasonal and daily weather patterns in the United Kingdom and the location of hot and cold areas of the world in relation to the Equator and
the North and South Poles
A use basic geographical vocabulary to refer to:
A key physical features, including: beach, cliff, coast, forest, hill, mountain, sea, ocean, river, soil, valley, vegetation, season and weather
A key human features, including: city, town, village, factory, farm, house, office, port, harbour and shop

Geographical skills and fieldwork

A use world maps, atlases and globes to identify the United Kingdom and its countries, as well as the countries, continents and oceans studied at this
key stage

A use simple compass directions (North, South, East and West) and locational and directional language [for example, near and far; left and right], to
describe the location of features and routes on a map

Geography i key stages 1and 2 3

A use aerial photographs and plan perspectives to recognise landmarks and basic human and physical features; devise a simple map; and use and
construct basic symbols in a key
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A use simple fieldwork and observational skills to study the geography of their school and its grounds and the key human and physical features of its
surrounding environment.

Key stage 2
Pupils should extend their knowledge and understanding beyond the local area to include the United Kingdom and Europe, North and South America.
This wil! i nclude the | ocation and characteristics of ayshoadddgvelopdhkirusehe w

of geographical knowledge, understanding and skills to enhance their locational and place knowledge.
Pupils should be taught to:

Locational knowledge
Alocate the worldés countries, using maps to focus on Eurongemraticgontbdirudi n
environmental regions, key physical and human characteristics, countries, and major cities

A name and locate counties and cities of the United Kingdom, geographical regions and their identifying human and physical characteristics, key
topographical features (including hills, mountains, coasts and rivers), and land-use patterns; and understand how some of these aspects have
changed over time

A identify the position and significance of latitude, longitude, Equator, Northern Hemisphere, Southern Hemisphere, the Tropics of Cancer and
Capricorn, Arctic and Antarctic Circle, the Prime/Greenwich Meridian and time zones (including day and night)

Place knowledge

A understand geographical similarities and differences through the study of human and physical geography of a region of the United Kingdom, a
region in a European country, and a region within North or South America

Human and physical geography
A describe and understand key aspects of:
A physical geography, including: climate zones, biomes and vegetation belts, rivers, mountains, volcanoes and earthquakes, and the water cycle

A human geography, including: types of settlement and land use, economic activity including trade links, and the distribution of natural resources
including energy, food, minerals and water

Geography i key stages 1 and 2 4
Geographical skills and fieldwork
A use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied

A use the eight points of a compass, four and six-figure grid references, symbols and key (including the use of Ordnance Survey maps) to build their
knowledge of the United Kingdom and the wider world
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A use fieldwork to observe, measure, record and present the human and physical features in the local area using a range of methods, including sketch
maps, plans and graphs, and digital technologies.
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Iside academy

History Long-Term Plan 2018-2019

LEADING
~{» LEARNERS

Academy Trust

Year Group

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Year 1

Changes within
living memory
Compare
differences between
their own lives &
grandparents.

Schools, toys and
homes - past and
present
comparisons.

https:/iwww.keystag
ehistory.co.uk/keyst
age-1/in-living-
memory-key-stage-
1/

Significant lives 1
Grace Darling -
planning pack

https://www.keystag
ehistory.co.uk/keyst
age-1/outstanding-
lessons/grace-

Significant
individuals i Sarah
Forbes Bonetta

Children are
introduced to the
idea of significance,
and how this might
change over time.

Sarah Forbes
Bonetta - we don't
even know her real
name - was an
African princess, a
slave in West Africa,
a god-daughter of
Queen Victoria, a
wife, mother and
missionary teacher.

Does that make her
a Significant
Individual in
Victorian times? And
today?

Changes within
living memory i
Seaside changes.
How have holidays
changed?
Swimming
costumes, toys,
women etc.

QCA Document

Key Stage History
Medium Term plan i

Going to the
Seaside
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https://www.keystagehistory.co.uk/keystage-1/in-living-memory-key-stage-1/
https://www.keystagehistory.co.uk/keystage-1/in-living-memory-key-stage-1/
https://www.keystagehistory.co.uk/keystage-1/in-living-memory-key-stage-1/
https://www.keystagehistory.co.uk/keystage-1/in-living-memory-key-stage-1/
https://www.keystagehistory.co.uk/keystage-1/in-living-memory-key-stage-1/
https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/grace-darling-famous-people/
https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/grace-darling-famous-people/
https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/grace-darling-famous-people/
https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/grace-darling-famous-people/
http://www.thegrid.org.uk/learning/history/ks1-2/resources/units/#1

darling-famous-
people/

http://www.history.or
g.uk/primary/resourc
e/8667

Significant
individuals 1
Explorers i
Christopher
Columbus/ Ibn
Battuta

http://www.history.or
g.uk/primary/categor
ies/207/resource/74
84

http://www.twinkl.co.
uk/resource/tp-h-
085-planit-history-
ks1-great-explorers-
planning-overview

http://www.twinkl.co.
uk/resources/history
-great-explorers

Year 2

Historic events
beyond living
memory.

The Great Fire of
London.
Significant lives i
Samuel Pepys

Taught in blocks in
Summer 2 due to
SATSs.

Significant
individuals -
Florence Nightingale
and Mary Seacole
and their impact on
the world.

Significant
Individuals in their
locality i David
Hockney.

How has he
contributed to local
achievements?
What is he famous
for?
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https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/grace-darling-famous-people/
https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/grace-darling-famous-people/
http://www.history.org.uk/primary/resource/8667
http://www.history.org.uk/primary/resource/8667
http://www.history.org.uk/primary/resource/8667
http://www.history.org.uk/primary/categories/207/resource/7484
http://www.history.org.uk/primary/categories/207/resource/7484
http://www.history.org.uk/primary/categories/207/resource/7484
http://www.history.org.uk/primary/categories/207/resource/7484
http://www.twinkl.co.uk/resource/tp-h-085-planit-history-ks1-great-explorers-planning-overview
http://www.twinkl.co.uk/resource/tp-h-085-planit-history-ks1-great-explorers-planning-overview
http://www.twinkl.co.uk/resource/tp-h-085-planit-history-ks1-great-explorers-planning-overview
http://www.twinkl.co.uk/resource/tp-h-085-planit-history-ks1-great-explorers-planning-overview
http://www.twinkl.co.uk/resource/tp-h-085-planit-history-ks1-great-explorers-planning-overview
http://www.twinkl.co.uk/resources/history-great-explorers
http://www.twinkl.co.uk/resources/history-great-explorers
http://www.twinkl.co.uk/resources/history-great-explorers
http://www.history.org.uk/primary/categories/207/resource/7198
http://www.history.org.uk/primary/categories/207/resource/7198

https://www.history.
org.uk/primary/categ
ories/136/resource/3
677

How have they
contributed to
national and
international
achievements?

Look at their lives
and what they are
famous for.

OQCA Document

https://www.keystag
ehistory.co.uk/keyst
age-1/outstanding-
lessons/florence-
nightingale-and-
mary-seacole/

Year 3

Stone Age to lron
Age

Changes in Britain.
People have lived
here for thousands
of years. Period
covered is 10,000
years i look at the
changes happened
in that period.

http://www.history.or
g.uk/primary/resourc
e/7537

Looking at
achievements of
Ancient civilisations
I The Shang
Dynasty of Ancient
China.

Where and when
these early
civilisations
appeared. What are
their achievements
as individual
civilisations? So that
can be compared
with Ancient Egypt
during Summer.

Looking at
achievements of
Ancient civilisations
-Ancient Egypt
Beliefs.

Contrast to other 2
early civilisations.
What did they
achieve? How is
Egypt different?

Explore beliefs &
legacy, Gods,
mummifications,
tombs and
archaeology.
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http://www.history.org.uk/primary/categories/207/resource/7198
http://www.history.org.uk/primary/categories/207/resource/7198
http://www.history.org.uk/primary/resource/3676/samuel-pepys-and-the-great-fire-of-london-ks1
http://www.history.org.uk/primary/resource/3676/samuel-pepys-and-the-great-fire-of-london-ks1
http://www.history.org.uk/primary/resource/3676/samuel-pepys-and-the-great-fire-of-london-ks1
http://www.history.org.uk/primary/resource/3676/samuel-pepys-and-the-great-fire-of-london-ks1
http://www.history.org.uk/primary/resource/3676/samuel-pepys-and-the-great-fire-of-london-ks1
http://www.history.org.uk/primary/resource/3676/samuel-pepys-and-the-great-fire-of-london-ks1
https://www.history.org.uk/primary/categories/136/resource/3677
https://www.history.org.uk/primary/categories/136/resource/3677
https://www.history.org.uk/primary/categories/136/resource/3677
https://www.history.org.uk/primary/categories/136/resource/3677
https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/florence-nightingale-and-mary-seacole/
https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/florence-nightingale-and-mary-seacole/
https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/florence-nightingale-and-mary-seacole/
https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/florence-nightingale-and-mary-seacole/
https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/florence-nightingale-and-mary-seacole/
https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/florence-nightingale-and-mary-seacole/
http://www.history.org.uk/primary/resource/7537
http://www.history.org.uk/primary/resource/7537
http://www.history.org.uk/primary/resource/7537

Stone Age to Iron
Age Key Stage
History planning.

http://www.history.or
g.uk/primary/resourc
e/9061/scheme-of-
work-sumer

http://www.history.or
g.uk/primary/resourc
e/7538

http://mww.history.or
g.uk/primary/categor
ies/217/resource/67
87

https://www.keystag
ehistory.co.uk/keyst
age-2/outstanding-
lessons-keystage-
2/ancient-egypt-
outstanding-
lessons-keystage-2/

Year 4

Life and
achievements of the
Ancient Greeks.

Looking at Greek
legacy, myths &
legends, sport and
Olympics, and cities
including Sparta and
Athens.

http://www.history.or
g.uk/primary/categor
ies/216/resource/67
91

https://www.keystag
ehistory.co.uk/keyst
age-2/outstanding-
lessons-keystage-
2/ancient-greece-
outstanding-
lessons-keystage-2/

Achievements of
Early Civilisations 1
Indus Valley

The story of its
discovery and the
surviving evidence
(architecture &
artefacts) helps
children understand
how we can build up
a picture of the past.
They can be
encouraged to make
valid historical
deductions,
inferences and use
cross curricular
activities to support
historical enquiry.
They can ask and
try to answer
guestions; learning

The Roman Empire
and its impact

Looking at what the
Romans have done
for us, and how it
has affected our

local area.
Julius Cace
attempted invasion

in 55-54BC

The Roman Empire
by AD42 and the
power of its army

Successful invasion
by Claudius and

conquest, including
Hadriand s Wa |
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http://www.history.org.uk/primary/resource/9061/scheme-of-work-sumer
http://www.history.org.uk/primary/resource/9061/scheme-of-work-sumer
http://www.history.org.uk/primary/resource/9061/scheme-of-work-sumer
http://www.history.org.uk/primary/resource/9061/scheme-of-work-sumer
http://www.history.org.uk/primary/resource/7538
http://www.history.org.uk/primary/resource/7538
http://www.history.org.uk/primary/resource/7538
http://www.history.org.uk/primary/categories/217/resource/6787
http://www.history.org.uk/primary/categories/217/resource/6787
http://www.history.org.uk/primary/categories/217/resource/6787
http://www.history.org.uk/primary/categories/217/resource/6787
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-egypt-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-egypt-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-egypt-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-egypt-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-egypt-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-egypt-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-egypt-outstanding-lessons-keystage-2/
http://www.history.org.uk/primary/categories/216/resource/6791
http://www.history.org.uk/primary/categories/216/resource/6791
http://www.history.org.uk/primary/categories/216/resource/6791
http://www.history.org.uk/primary/categories/216/resource/6791
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-greece-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-greece-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-greece-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-greece-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-greece-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-greece-outstanding-lessons-keystage-2/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/ancient-greece-outstanding-lessons-keystage-2/

Workshop i Ancient
Greeks

there may not be a
correct answer.

http://www.history.or
g.uk/primary/resourc
e/8404

British resistance,
for example,
Boudica

6 Romani sat
Britain: sites such as
Caerwen and the
impact of
technology, culture
and beliefs,

including early
Christianity

https://www.keystag
ehistory.co.uk/keyst
age-2/outstanding-
lessons-keystage-
2/roman-britain-
outstanding-lessons/

Trip 7 Danelaw,
Murton Park, York
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http://www.history.org.uk/primary/resource/8404
http://www.history.org.uk/primary/resource/8404
http://www.history.org.uk/primary/resource/8404
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/roman-britain-outstanding-lessons/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/roman-britain-outstanding-lessons/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/roman-britain-outstanding-lessons/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/roman-britain-outstanding-lessons/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/roman-britain-outstanding-lessons/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/roman-britain-outstanding-lessons/

Year 5

Britainos
by the Anglo-
Saxons and Scots.

Explore invasions,
domestic life in the
period and key
figures e.g. Alfred
the Great and
Harold.

http://www.history.o
rg.uk/primary/categ
ories/177/resource/
6919

https:/iwww.keystag
ehistory.co.uk/keyst
age-2/outstanding-
lessons-keystage-
2/anglo-saxon-
britain/

A non-European
society that
provides contrast
with British history i
Mayan civilization c.
AD 900.

The Viking and
Anglo-Saxon
struggle for
England.

Explore the struggle
for England after
the Romans and
before the arrival of
the Normans.

https://www.keystag
ehistory.co.uk/keyst
age-2/outstanding-
lessons-keystage-
2/viking-
britain/medium-
term-planner-for-
vikings/

Trip 1 Jorvik i DIG
tour
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http://www.history.org.uk/primary/categories/177/resource/6919
http://www.history.org.uk/primary/categories/177/resource/6919
http://www.history.org.uk/primary/categories/177/resource/6919
http://www.history.org.uk/primary/categories/177/resource/6919
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/anglo-saxon-britain/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/anglo-saxon-britain/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/anglo-saxon-britain/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/anglo-saxon-britain/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/anglo-saxon-britain/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/anglo-saxon-britain/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/viking-britain/medium-term-planner-for-vikings/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/viking-britain/medium-term-planner-for-vikings/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/viking-britain/medium-term-planner-for-vikings/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/viking-britain/medium-term-planner-for-vikings/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/viking-britain/medium-term-planner-for-vikings/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/viking-britain/medium-term-planner-for-vikings/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/viking-britain/medium-term-planner-for-vikings/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/viking-britain/medium-term-planner-for-vikings/

Year 6

A local history study
I Victorian Bradford

How has the local

area changed over
time?

What was it like to

Taught in blocks in
Summer 2 due to
SATSs.

An aspect of British
History to extend
chronological

An aspect of British
History to extend
chronological
knowledge beyond
1066.

Thematic Study i

be a child in knowledge beyond Education
Victorian times? 1066.
- Image to Look at how
compare Anne Frank/WW2 education has
(life, changed over time.
transport, - Understand )
houses) when WW?2 http:lijwva.m?tory.o
- happened rg.uk/primary/resour
Eggf’se one Wh?fh ’ ce/8987/sch_eme-of-
Victorian countries work-thematic-
person i were study-education
look at their involved,
life/impact/si allies, https://www.keystag
gnificance enemies etc. ehistory.co.uk/keyst
. Use age-2/outstanding-
https://ww.keystag historical lessons-keystage-
ehistory.co.uk/keyst sources to 2/post-1066-
age-2/outstanding- chronologica thematic/
lessons-keystage- Ily order o _
2/victorian-britain- events from Trip i Armley Mills,
outstanding- the time Leedsi 6 Chi IA d
lessons/ period of the pastbd
1929-1945.
Tl’ip T Industrial - Chr0n0|ogic
museum ally order
Anne
Frank o
on a
timeline.
(Biography)
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https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/victorian-britain-outstanding-lessons/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/victorian-britain-outstanding-lessons/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/victorian-britain-outstanding-lessons/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/victorian-britain-outstanding-lessons/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/victorian-britain-outstanding-lessons/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/victorian-britain-outstanding-lessons/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/victorian-britain-outstanding-lessons/
http://www.history.org.uk/primary/resource/8987/scheme-of-work-thematic-study-education
http://www.history.org.uk/primary/resource/8987/scheme-of-work-thematic-study-education
http://www.history.org.uk/primary/resource/8987/scheme-of-work-thematic-study-education
http://www.history.org.uk/primary/resource/8987/scheme-of-work-thematic-study-education
http://www.history.org.uk/primary/resource/8987/scheme-of-work-thematic-study-education
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/post-1066-thematic/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/post-1066-thematic/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/post-1066-thematic/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/post-1066-thematic/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/post-1066-thematic/
https://www.keystagehistory.co.uk/keystage-2/outstanding-lessons-keystage-2/post-1066-thematic/

Understand
why the
Franks went
into hiding.
(Explanation
)
Understand/
emphasise
with Anne
Frank©o ;g
in the
Annexe.
(diary
entry/intervie
w)

Unpick
images of
segregation.
History programmes of study:
Key stages 1 and 2
National curriculum in England
Purpose of study
Ahigh-qual ity history education wil/ hel p pupils gain a coherrward. Itdhouldw!|l edg
inspire pupil sod cabautithe pastt Tgaching shauld equip pupils te ask perceptive questions, think critically, weigh evidence, sift

argument s,

and

devel op

perspective

and

judgement .

Hi st or gcestdd ¢change,theupi | s

diversity of societies and relationships between different groups, as well as their own identity and the challenges of their time.

Aims

The national curriculum for history aims to ensure that all pupils:
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A know and understand the history of these islands as a coherent, chronological narrative, from the earliest timesto the present day: how pe
lives have shaped this nation and how Britain has influenced and been influenced by the wider world
A know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution of
empires; characteristic features of past non-European societies; achievements and follies of mankind
A gainanddeploy a historically grounded understanding of abstract terms such
A understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to
make connections, draw contrasts, analyse trends, frame historically-valid questions and create their own structured accounts, including written
narratives and analyses
A understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why
contrasting arguments and interpretations of the past have been constructed
History i key stages 1 and 2 2
A gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional,
national and international history; between cultural, economic, military, political, religious and social history; and between short- and long-term
timescales.
Attainment targets
By the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes specified in the relevant
programme of study.
Schools arenotrequired byl aw t o teach the example content in [square Btatkeobslyobor

Subject content

Key stage 1

Pupils should develop an awareness of the past, using common words and phrases relating to the passing of time. They should know where the people
and events they study fit within a chronological framework and identify similarities and differences between ways of life in different periods. They should

use a wide vocabulary of everyday historical terms. They should ask and answer questions, choosing and using parts of stories and other sources to

show that they know and understand key features of events. They should understand some of the ways in which we find out about the past and identify
different ways in which it is represented.

In planning to ensure the progression described above through teaching about the people, events and changes outlined below, teachers are often
introducing pupils to historical periods that they will study more fully at key stages 2 and 3.
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Pupils should be taught about:

A changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life

A events beyond living memory that are significant nationally or globally [for example, the Great Fire of London, the first aeroplane flight or events
commemorated through festivals or anniversaries]

A the lives of significant individuals in the past who have contributed to national and international achievements. Some should be used to compare
aspects of life in different periods [for example, Elizabeth | and Queen Victoria, Christopher Columbus and Neil Armstrong, William Caxton and Tim
Berners-Lee, Pieter Bruegel the Elder and LS Lowry, Rosa Parks and Emily Davison, Mary Seacole and/or Florence Nightingale and Edith Cavell]

A significant historical events, people and places in their own locality.

History 7 key stages 1 and 2 3

Key stage 2

Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear
narratives within and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of
historical terms. They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and
significance. They should construct informed responses that involve thoughtful selection and organisation of relevant historical information. They should
understand how our knowledge of the past is constructed from a range of sources.

In planning to ensure the progression described above through teaching the British, local and world history outlined below, teachers should combine
overview and depth studies to help pupils understand both the long arc of development and the complexity of specific aspects of the content.

Pupils should be taught about:

A changes in Britain from the Stone Age to the Iron Age

Examples (non-statutory)
This could include:

A late Neolithic hunter-gatherers and early farmers, for example, Skara Brae

A Bronze Age religion, technology and travel, for example, Stonehenge
A Iron Age hill forts: tribal kingdoms, farming, art and culture
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* LEADING

Maths Long-Term Plan 2018-2019 ~\? LEARNERS
wooaside ﬂ(’{']f:-%'ﬂ\*’ AcademyTrust
Year Group Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 Place Value Addition and Place value Place value Measurement Multiplication and
Subtraction Division
Geometry: Measurement: Time | Multiplication and Addition and
Properties of Measurement: division Subtraction
Shapes Money Fractions
Measurement: Geometry: position
Length, weight & and direction
capacity
Year 2 Place Value Addition and Multiplication & Fractions Geometry: position | Measurement: Time
Subtraction Division and direction
Geometry: Measurement:
Properties of Measurement: Measurement: Time | Length, Weight& Statistics
Shapes Money Capacity
Year 3 Place Value Multiplication and Multiplication and Fractions Addition and Geometry:propertie
Division division subtraction s of shapes
Addition and Measurement:
Subtraction Geometry: Measurement: Time | length, mass and Multiplication and Angles/lines
properties of volume division
shapes 2D/3D
Statistics
Measurement:
Measure lengths
and perimeter
Year 4 Place Value Multiplication and Fractions and Multiplication and Fractions and Geometry: position
Division Decimals division decimals and direction
Addition and
Subtraction Geometry: Geometry: angles Measurement:Mone | Statistics
properties of y/time/converting
shapes measures
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Measurement:
perimeter and area

Year 5 Place Value Multiplication and Fractions and Multiplication and Geometry: position | Fractions, decimals
Division Decimals division and and percentages
Addition and direction/properties
Subtraction Geometry: Statistics: line Measurement:itime | of shapes
properties of graphs, tables & statistics /
shapes timetables Measurements:
converting, volume.
Year 6 Place Value Multiplication and Geometry:propertie | Ratio and SATs KS3 Transition
Division s of 2D shapes and | Proportion
Addition and angles
Subtraction Number: Multi-step Algebra
problems Statistics-
calculating Geometry:

Fractions, decimals,
percentages

mean/pie charts

Measurement

properties of 3D
shapes

Statistics: Line
Graphs

Click the following link for the Maths programmes of study: National curriculum in England:

mathematics programmes of study - key stages 1 and 2

Click the following link for the Maths appendix 1: Mathematics appendix 1
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335158/PRIMARY_national_curriculum_-_Mathematics_220714.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/238967/Mathematics_Appendix_1.pdf

Woodside Academy

Calculations Policy

woodside academy

INSPIRING OUR FUTURE GENERATION

2018-2019

This policy has been written as a guide to the stages of teaching the four operations and has been written in line with the changes made to the Mathematics
National Curriculum 2014

Children work through the various stages as appropriate for them

This policy sets out the preferred method for teaching the four operations for pupils at Woodside Academy.
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Calculation Guidelines for Foundation Stage

groups of objects.

1 Find total number of items in 2 groups by
counting all of them

9 Make a record in pictures, words or
symbols of addition activities using marks
they can interpret and explain

1 Construct number sentences to go with
practical activities

1 Use of games, songs and practical
activities to begin using vocabulary

1 Solve simple word problems using their
fingers

1 In practical activities and discussions
beginning to use the vocabulary involved in
adding and subtracting

5+1=6

1 Says the number that is one more than a
given number

Children progress to using a number line.
They jump forward along the number line
using finger.

5+3=8

N N N
\

O_—
_—

N ———
w—1

N —
o— 1
o—1— -=2
~N—f— -2
o—»>pF -
©

=1

1 Make a record in pictures, words or
symbols of subtraction activities already
carried out using marks they can interpret
and explain

1 Use of games, songs and practical
activities to begin using vocabulary

1 Construct number sentences to go with
practical activities

1 Relate subtraction to taking away and
counting how many objects are left

5¢1 =4
000®
5i1=4

Can find one less to ten. Find one less from a
group of up to 5 objects then ten

L]
BN
01234
Counting backwards along a number line
using finger (underneath).

1 Real life contexts and use of practical
equipment to count in repeated groups of the
same size:

9 Count in twos; fives; tens

Also chanting in 2s, 5s and 10s

ADDITION SUBTRACTION MULIPLICATION | DIVISION
Children begin to record the context of play or practical activities and problems
1 Begin to relate addition to combining two fBegin to relate subt| 9 Solve problems including doubling 1 Solve problems including sharing

1 Share objects into equal groups

1 Use related vocabulary

Activities might include:

1 Sharing of milk at break time
fSharing sweets on a
1 Sharing activities in the home corner

1 Count in tens/twos

1 Separate a given number of objects into
two groups(addition and subtraction objective
in reception being preliminary to
multiplication and division)

Count in twos, tens

How many times?

How many are left/left over?
Group

Answer

Right, wrong

What could we try next?
How did you work it out?
Share out

Half, halve

58




+ Addition +

We encourage children to use mental methods whenever possible
Children may not need to be taught every step

STEP Tips for mental/ Concept and Images Comments
oral session
1 Counting Combining groups of objects to find the total Put alll objects together and courn
Early Addition 3 + 2 Find total of 2 groups using objectsinh oo p s é é
Y e Then total of 2 groups using obj ¢
7}* g Thené. .total of 2 groups using ol
number sentenceé.
Then adding on to a set, one by one Then without hoops, with objects and record on a number sentence
+* * 4+1=5 Requires fluency with counting from any number!
* D¢ 4+2=6etc Use fingers (but avoid counting from one each time!)
NUMICON very useful here
2 Finding numbers 6l nformal number | ined / number | Lookatnumbersentences.Use objects on sheets to find answer
Relating groups 3 + 2 Thenél ook at nuimbseaobjectsprovidedriocfiedghe
of objects to DA gh ¢ S answer
number line w w Look at number sentences: what do we have to do? Use objects to find
an answer
As above, alongside a calculation 1 2345
3 Counting to ten and Add one onto a number Find 5 on number track, then add one
Locating back +1 Encourage children to locate the first number and count on from there,
numbers on a Locating numbers 5+1=6 /\ rather than starting at zero
number line/ °
track and adding —d T
one more 5 6
4 Pegs on a coat hanger | How many ways of splitting up a number? Model with numicon
Number bonds (turn round to show In order to calculate effectively children must know all the bonds for
up to 10 inverse) numbers up to ten. This will enable them to jump on the number line

ie number bonds
for all numbers
up to 10, not just
10 itself

Write all the ways to
make
2,3,4,5,6,7,8,9,10

10=2?+7
9 =72+7? 5=4+1

8 =?+7

B

rather than count

Using a bead bar is also an effective way to showing how to split
smaller numbers up

Helpful to model this using jumps on a number line in order to lead to
step 5
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Rapid recall Emphasise JUMP on number line, NOT counting!
5 Adding to a ten 8+5=13
Draw a number mentally
line to add on (10+2=12, W

10+3=13

10 + 4 = 14 8 9 10 11 12 13
6 Counting on in tens TO+TO This puts together the two previous ways of adding on a number line.
TO+TO Focus on tricky parts: THE NUMBER LINE REPRESENTS THE JUMPS IN YOUR HEAD!
Adding on the Counting over 100,
number line AND | counting back past 20 | 38 + g@ =64 NB Partitioning can also be used here so 25 + 47 would be
compact in teen numbers I
standard method | Adding to a ten 1o 20 +40 =60
(so child can mentally 20 6 5+ 7=12+
choose)

+20 +6 72
m Partitioning as a ment al met hod i
38 58 64

7 Practice partitioning 347 + 122 As the children become more confident in column addition they can
Compact column | Number bonds up to gradually start to use the compact method for speed.
addition HTO + ten (to avoid counting 347 Then, with carrying 159 It is vital that they still wundenr
HTO in the ones when +122 + 264 hundreds (if they dondét use pl acg

adding up columns) 469 423

11

AGAIN, use PLACE VALUE COUNTERS to model CARRYING if
needed

8

Compact column
addition with
decimals

Investigate decimals.
Practice partitioning
Number bonds up to
ten (to avoid counting
in ones when adding
up columns)

Same number as decimal places
78.5 km
+ 54.6 km
133.1 km
11
Then, different number of decimal places

124.90
+ 7.25

132.15
11

As with the compact column additional strategy it is vital that children
understand what each column represents in terms of value.
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finding one less

9 Factors Convert so that both fractions have the same denominator Children need to be taught the idea of the lowest common multiple (and
Addition of Multiples 3/5+ 4/ 7 (both denominators go into 35) about improper fractions / mixed numbers)
fractions 21/35+20/35
41/35 (or 16/ 35)
Not converting denominators 3/4+1/4=
- Subtraction -
We encourage children to use mental methods whenever possible
Children may not need to be taught every step
STEP Tips for mental / oral Concept and images Comments
session

1 Counting Take away a number of objects frilThené start with group of object g
Early Take some away, record and count
Subtraction 5 - 3 66 take away 3 hiamm % OR 36l ess

i
2 Finding numbers Introduce i and = symbols Emphasis JUMPING on number line, not counting
Relating groups I nclude vocabulary: o6differencefd
of objects to Relate to the number line Thené. .l ook at a number I ine: whg
number lines 573

* % Kok

1 2345

* &
3 Counting to ten and Take away one from a number -1 Find 5 on number track, then SUBTRACT one
Locating back 711=6 Encourage children to locate the first number and count back from
numbers on a Locating numbers there, rather than starting at zero
number line and 0,000, 0

4
Number bonds
up to 10

Use pegs on washing
line (reverse to show
inverse)

Inverse use of number bonds (the opposite of step 3 for addition
574=1

107 7=3

Model with Unicom

In order to calculate effectively children must know all the bonds for
numbers up to ten. This will enable them to jump back on the number
line rather than count.

Using a bead bar is also an effective way to showing how to split
smaller numbers up

KS1 children to also model this using jumps on a number line in order
to lead to step 5.
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5
Using number
bonds to jump

Rapid recall
Place value
partitioning

Jumping back
1471 5=9

Emphasise JUMP on number line, NOT counting!

Helps to see the related calculations 5+ 7 =12, 7+5=12,

back on the 9 10 11 12 13 14 127 7=5and 127 5=7 as all in the same diagram
number line /
begin to find Children need to know \/\/\/\/
differences by number bonds to 20
comparing AND to all the 11 -1 -1 -1
numbers up
Comparing two sets (comparison or difference)
NB BUNDLES of 10
1
W:OOOOOOO
1
v
1271 5=7
6 TOT TO Counting on and back | TO1 TO Emphasise looking at HOW CLOSE NUMBERS ARE before diving into
Subtracting on in tens: Focus on tricky use of a number line.
the number line parts: counting over 28 33 63 Can this be done mentally by counting on from the lower number?
(finding the 100, counting back § THE NUMBER LINE REPRESENTS THE JUMPS IN YOUR HEAD, SO
difference) past 20 in the teen . N I ADD THE JUMPS!
numbers Se-- e -- -7
-5 -30
Rapid recall
7 Practice partitioning Easy column subtraction to practice layout Dondét use numbeHTOl i ne for HTO
Column Numbers bonds up to (only exception is something like 1,000 i 279, which would involve too
subtraction ten (to avoid counting 73 Then 567 many exchanges)
without in ones when -41 -342
exchange subtracting columns) 32 225
8 Practice partitioning Compact column subtraction with EXCHANGE(S) As the children become more confident in column subtraction they can
Column Number bonds up to gradually start to use the compact method for speed.
subtraction with ten (to avoid counting 21 4121 It is vital that they still undenr
exchange in one subtracting 137 Then 536 hundreds .. if they dondt use PLA
columns - 29 -277
108 259 Note howthe answer is clearly shown o
youdre |l eft with. The amount t akse
checking).
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9

Investigate decimals.

As with the compact column subtraction strategy it is vital that children

Compact column | Practice partitioning 6111 understand what each column represents in terms of value.
subtraction with Number bonds up to 2.5 km
decimals ten (to avoid counting -_ 4.6 km

in ones subtracting 67.9 km

columns)

Then, subtractions with different number of decimal places

10 Begin with subtractions | % - 2/3 Fraction walls are of great help when working our lowest common
Subtraction of where the multiple (but can teach children to just multiply denominators together
fractions denominators are the _ - __work out lowest common multiple to identify what it might be ie here 4 x 3 is 12)

same

12 12
9 -8
12 12

Not converting denominators 4/671 2/6 =

X Multiplication X

We encourage children to use mental methods whenever possible
Children may not need to be taught every step i they may be comfortable using standard method if their times table knowledge/understanding of place value is secure

Tips for mental/ Concept and Images Comments
STEP Oral session
1 Counting in steps 5x3=15isthesameas5+5+5=15 Repeatedly adding the same number again and again again.
Repeated of é Counters can be used to illustrate.
addition Times tables songs

bl Y C%

Good to sayd how many 5s are thenrn
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(to help learn
times tables) and

8 x 4 = 32 (double, then double again or x 4)
8 x 8 = 62 (double once more, x 8)

2 Counting in steps Array Read out the calculations as:
Simple of é 3 x 4, 63, mul tiplied 4 timeso
multiplication Times tables songs [ X | ([ ] Understand that this is a group of 3, repeated 4 times.
Interactive maths (X X ] Use an array to model the concept.
games 000 (N N
C N X ) line 09 Emphasise that childrendo n 6t count individual
Number @ @ @ @ rows/columns
4 8 12
3 6 9 12 This can lead onto children representing their counting on a number
line.
Number
+8 +8 +8 +8
0 8 16 24 32
3 Interactive maths Todo8x8 Use | anguage of o6twice as bigb
Doubling 8 x 2 = 16 (double or x 2)

X means SCALE UP OR DOWN

1 2 3 4 5 6 7 8 9
10 20 30 40 50 60 70 80 90
100 200 300 400 500 600 700 800 900

1000 2000 3000 4000 5000 6000 7000 8000 9000

Multiply by 10/100 etc
7.9 x100 = 790
H T U . tenths
7.9
79 x 10 (digits move one column to left)
790 x 100 (digits move two columns to left)

SCALING
4 PLACE VALUE CHARTS are valueable for whole numbers and Similar to doubling, children should be able to multiply by ten mentally.
Moving digits decimals

They need to do this in order to solve larger multiplication calculations
effectively.
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Children can begin to use the compact method when they are

5 Times Tables bingo Expanded written method and grid method
Expanded Interactive maths comfortable with solving the multiplications mentally.
written method games 24 X120 | 4
x3
72(3x4) 31(60 [12=72
1
24
X72
48
1680
1728
6 Times tables bingo 1453 x4 =58.12
Multiplying Interactive maths Continue to use 0 as place holder if necessary
Decimals games 2P 1P
14.53
X 4
58.12
AND Two fifths x Three sevenths 2/5 x 3/7
FRACTIONS Multiply numerators first 2/5 x 3/7 = 6/?
Multiply denominators next 2/5 x 3/7 = 6/35
+ Division +
Remember, children should think about whether a calculation can be done mentally first
STEP Tips for mental/oral Concept and Images Comments
session
1 Counting in groups SHARI NG o61ls it fair?o USE COUNTERS OF DIFFERENT COLOURS
Sharing 9+3=3 When sharing you know how many groups you will have; you are
/\ working out how many will be in each group
[ { @
O O O
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2 Times table facts As GROUPING i1 link to repeated ADDITION/x tables As this relies more on times tables knowledge, it is better to use this
Grouping Times table binoo 9 + 3 =3 (groups) strategy than sharing.
(and use of 9+3=3
arrays)
@ O
L
@
4x3=12 Arrays are useful to
'Y X ) explain RELATED
FACTS:
3x4=12 o0 o 3X4=12
®e o 4X3=12
- (Y X ) T
S012+4=3
o600 4 8 12
®eo O And12+3=4
3 6 912
3 Times tables facts Grouping using number line Encourage children to read the question as:
Grouping on the | Times table bingo 15+5 6l have 15, how many 5s?6
number line 1 3 They can then use times tables knowledge to solve the problem, using
Primary resources number lines to record their thinking.
Then with Interactive games +5 +5 Encourage children to read the question as:
remainders o6l have 17, how many 5s?6
0 5 10 15
o . How many WHOLE groups of 5 can they count in 17?
Finding a remainder Whatdés |left over? This is the r
17 +5=3r2
1 2
+5 +5 +2
0 5 10 15 17
4 HALVING (use SCALING is linked with SHARING: This introduction to improper fractions will help with simplifying
Begin to link to Numicon/Bead
SCALING Bars/counters) QOO OOOOO
QOO0 dondét do t
—————— >
61/ 2 as bigbo

LINK WITH DIVISION eg show 9 + 3 =3

PG

Also show 12 + 4 as —so that they are introduced to improper

fractions
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5 Times tables rapid Standard 6Goes intod method Using the standard 6goes intod mg
TO + O Standard | recall multiplication facts mentally and reduce the jottings needed to record
method (Move 14r2 their thoughts.
onto HTO + TO 5[ 7220
too)
Then
Then HTO + O 16413
6| 93827=166 3 1 . . . .
6 2 Di spl ayowgr @parftt as a remainder o
Opportunity for reinforcing equivalent fractions
6 Decimalplacevalue | St andard written methods (6eg bus Moreablecouldputanswer to calculation on left as 12.5, because
Decimal Times table rapid theydéd notice that 3.5 is half of
AND recall With decimals: Use standard method
Fraction
17.8
89 5= 83%9.40
Then
3 2=3x3= 9 Flipthe 2" fraction, then multiply
5 3 52 10
7 Show the remainder of the fraction as a decimal
Long Division 0 6 r8
12| 7 8 12
24
72 36
06 48
6 60
0 72
84
96
108
Appendix
Addition Subtraction Multiplication Division
\% E V E \% E V E
Year 1 add 4 subtract 4 multiply 2 divide 2
equals takeaway groups of share
digit less than arrays equal groups
more than equals double half
digit times
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Year 2 total subtract 8 multiply share
inverse minus double
tens tens times
ones ones
exchange
Year 3 addition 8 groups share
hto times split
altogether divide
in total
Year 4 addition subtract 10 multiply divide
sum takeaway times factors
calculate multiples sharing
expanded grouping
doubling fraction
decimal
Year 5 improper exchange 10 lots of factors
product
multiples
Year 6 common exchange 10 multiply divide
multiples difference product share
factors reduce long division
sum of remain remainder
increase
total
Key

Vi vocabulary/language

E 1 expected end of year point
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LEADING

Music Long-Term Plan 2018-2019 N\ LEARNERS
woodside academy Academy Trust
Year Group Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 Hey You! Do the Christmas In the Groove Rhythm in the way | Round and Round Reflect, Rewind,
(Old School Hip Rock! (introducing different \&/e walk/Banana (Film, Big Band, and Replay
Hop) styles ~ Blues, Latin, ap Jazz and Latin (Western Classical
Folk, Funk, (Action songs that | American styles of | music and rehearsal
Baroque, Bhangra) | link to the music) for Summer
foundations of Concert)
music)
Year 2 Hands, feet, heart Do the Christmas Glockenspiel Stage | | Wanna Play in a Zootime Reflect, Rewind,
(South African Rock! 1 (Ejraen;mwork working | (R€9gae, animals, and Replay
Music) (introducing the together Hi’storicalg poetry and the (Western Classical
language of music, context of musical hlstqucal context of | music and rehearsal
theory and styles) musical styles) for Summer
composition) Concert)
Year 3 Three Little Birds Glockenspiel Stage | Benjamin Britten ~ Let your Spirit Fly Reflect, Rewind,
; The Matech 2 There was a PR and Repla
(Reggae Music) Christmas _ _ Monke (Historical context of piay _
(Learning basic y musical styles) (Western Classical
instrumental skills ((Western Classical music and rehearsal
by playing tunes in | music, Reggae, R & for Summer
varying styles) B) Concert)
Year 4 Mamma Mia Glockenspiel Stage | Benjamin Britten ~ Lean on Me Reflect, Rewind,
The Match 3 Cuck 4 Rep|
(Popular songs from | Christmas uckoo (Gospel music in its and Replay

the 70s)

(Learning
instrumental skills
by playing tunes in
varying styles)

(The historical
context of Jazz and
Folk music)

historical context.
Analysing
performance)

(Western Classical
music and rehearsal
for Summer
Concert)
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Year 5 Dondét Stonp One Night in Classroom Jazz 1 Benjamin Britten ~ | Stop! Reflect, Rewind,
(Rock Anthems from | Bethlehem (Jazz in its historical A tragic story (BC;]rlme, Cl_?ssmal, and Replay
the 80s) context) (Western Classical angra, 1ango, (Western Classical
) Fusion) .
Music) music and rehearsal
for Summer
Concert)
Year 6 Livind on One Night in Classroom Jazz 2 Fresh Prince of Bel | Make you feel my Reflect, Rewind,
- T Air love and Replay
(Classic Rock Bethlehem (Jazz in its historical
Songs) context, Latin and (Rap and 80s Hip (The Historical (Western Classical
Blues) Hop culture in context of Pop music and rehearsal
general) Ballads) for Summer
Concert)

Music programmes of study:
key stages 1 and 2

National curriculum in England

Purpose of study

Music is a universal language that embodies one of the highest forms of creativity. A high-quality music education should engage and inspire pupils to
develop a love of music and their talent as musicians, and so increase their self-confidence, creativity and sense of achievement. As pupils progress,
they should develop a critical engagement with music, allowing them to compose, and to listen with discrimination to the best in the musical canon.

Aims
The national curriculum for music aims to ensure that all pupils:

A perform, listen to, review and evaluate music across a range of historical periods, genres, styles and traditions, including the works of the great
composers and musicians

A learn to sing and to use their voices, to create and compose music on their own and with others, have the opportunity to learn a musical instrument,
use technology appropriately and have the opportunity to progress to the next level of musical excellence
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A understand and explore how music is created, produced and communicated, including through the inter-related dimensions: pitch, duration,
dynamics, tempo, timbre, texture, structure and appropriate musical notations.

Attainment targets

By the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes specified in the relevant
programme of study. Music i key stages 1 and 2 2

Subject content

Key stage 1

Pupils should be taught to:

A use their voices expressively and creatively by singing songs and speaking chants and rhymes
A play tuned and untuned instruments musically

A listen with concentration and understanding to a range of high-quality live and recorded music

A experiment with, create, select and combine sounds using the inter-related dimensions of music.

Key stage 2

Pupils should be taught to sing and play musically with increasing confidence and control. They should develop an understanding of musical
composition, organising and manipulating ideas within musical structures and reproducing sounds from aural memory.

Pupils should be taught to:

A play and perform in solo and ensemble contexts, using their voices and playing musical instruments with increasing accuracy, fluency, control and
expression

A improvise and compose music for a range of purposes using the inter-related dimensions of music

A listen with attention to detail and recall sounds with increasing aural memory

A use and understand staff and other musical notations

A appreciate and understand a wide range of high-quality live and recorded music drawn from different traditions and from great composers and
musicians

A develop an understanding of the history of music.
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Physical Education Lofigrm Plan 2012019

A _ _ LEADING
Physical Education Long-Term Plan 2018-2019 N\ LEARNERS
woodside academy Academy Trust
Year Group Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 . . .
A, B, C Dance Invasion Games Multi-Sports Gymnastics Football
Year 2 Multi-Sports Tri-Golf Multi-Sports Gymnastics Dance Athletics & Fitness
Year 3 Football Dance Tri-Golf Athletics & Fitness Gymnastics Outdoor &
Adventures
Year 4 Football Basketball Tri-Golf Dance Racquet Sports Gymnastics
Year 5 Cross Country & Football Dance Athletics & Fitness Gymnastics Rounders
Fitness
Swimming Swimming Swimming Swimming Swimming
Swimming
Year 6 Football Athletics Dance Gymnastics Outdoor & Rounders
Adventures
2 _ LEADING
' Fundamental Movement Skills Long-Term Plan 2018-2019 N\ LEARNERS
voodside academy Academy Trust
Category Year 1 Year 2 Year 3 Year 4
Balance on 1 foot Balance on 1 foot Balance on 1 foot Balance on 1 foot
B managemen
ody management Side Roll Side Roll Side Roll Forward Roll
Skills Climb Climb Climb Climb
Line walk Bench walk Bench walk Bench Walk

Objective control skills

Underarm Roll

Overarm Throw
Catch large Ball
2 Handed Strike

Underarm throw
Overarm Throw
Catch large Ball
2 Handed Strike

Underarm throw
Overarm Throw
Catch large Ball
2 Handed Strike

Underarm throw
Overarm Throw
Catch large Ball
1 Handed Strike
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Foot Dribble Foot Dribble Foot Dribble Foot Dribble
Kick Kick Kick Kick
Hand Dribble
Chest pest
Punt
Sprint Run Sprint Run Sprint Run Sprint Run
L t : . : :
ocor.no or Skip Skip Skip Skip
Skills Hop Hop Hop Hop
Gallop Gallop Gallop Gallop
Side Gallop Side Gallop Side Gallop Side Gallop
Jump for height Jump for height Jump for height Jump for height
Jump for Distance Jump for Distance Jump for Distance
Dodge Dodge
Leap (continuous)
BLUE éééeée. EXPERI ENCE
REDééééeé. . TEACHI NG
GREEN ¢é é é@ENTINUING
| " LEADING
Organised Competitive Sports Long-Term Plan 2018-2019 \» LEARNERS
‘v"J’()(JdSiGE- (](i(}‘[#(—lmy Academy Trust
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Hockey Tournament chkboxmg (taster Cricket
Year 3 Tues 27 Nov session) TBC
Year 4 Tues 15th Jan
Year 3/4 Year 4
Years 3/4
Volleyball
TBC
Football Football Basketball Dodgeball Year5 /6
Year 5 Tournament Tournament Tournament Tues 19" March Handball
Year 6 Tues 16" Oct Tues 14th Nov Tues 12" Feb Vear 5/ 6 Handball
Year5/67 Round 1 | Year 5/6 7 Round 2 Year5/6 TBC
Year 5/ 6

At Woodside Academy, we lead on the organisation of competitive sports tournaments for 7 schools in our locality.
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Physical education programmes of study: key stages 1
and 2

National curriculum in England

Purpose of study

A high-quality physical education curriculum inspires all pupils to succeed and excel in competitive sport and other physically-demanding activities. It
should provide opportunities for pupils to become physically confident in a way which supports their health and fithess. Opportunities to compete in
sport and other activities build character and help to embed values such as fairness and respect.

Aims

The national curriculum for physical education aims to ensure that all pupils:
A develop competence to excel in a broad range of physical activities

A are physically active for sustained periods of time

A engage in competitive sports and activities

A lead healthy, active lives.

Attainment targets

By the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes specified in the relevant
programme of study.

Schools are not required by law to teach the example content in [square brackets]. Physical education i key stages 1 and 2 2
Subject content

Key stage 1

Pupils should develop fundamental movement skills, become increasingly competent and confident and access a broad range of opportunities to
extend their agility, balance and coordination, individually and with others. They should be able to engage in competitive (both against self and against
others) and co-operative physical activities, in a range of increasingly challenging situations.
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Pupils should be taught to:

A master basic movements including running, jumping, throwing and catching, as well as developing balance, agility and co-ordination, and begin to
apply these in a range of activities

A participate in team games, developing simple tactics for attacking and defending
A perform dances using simple movement patterns.

Key stage 2

Pupils should continue to apply and develop a broader range of skills, learning how to use them in different ways and to link them to make actions and
sequences of movement. They should enjoy communicating, collaborating and competing with each other. They should develop an understanding of
how to improve in different physical activities and sports and learn how to evaluate and recognise their own success.

Pupils should be taught to:

A use running, jumping, throwing and catching in isolation and in combination

A play competitive games, modified where appropriate [for example, badminton, basketball, cricket, football, hockey, netball, rounders and tennis],
and apply basic principles suitable for attacking and defending

A develop flexibility, strength, technique, control and balance [for example, through athletics and gymnastics]

A perform dances using a range of movement patterns

A take part in outdoor and adventurous activity challenges both individually and within a team

A compare their performances with previous ones and demonstrate improvement to achieve their personal best.

Physical education i key stages 1 and 2 3

Swimming and water safety

All schools must provide swimming instruction either in key stage 1 or key stage 2.

In particular, pupils should be taught to:

A swim competently, confidently and proficiently over a distance of at least 25 metres

A use a range of strokes effectively [for example, front crawl, backstroke and breaststroke]
A perform safe self-rescue in different water-based situations.



A%  Woodside Academy PE and Sports Premium 22089

Spending: £22,500

Employment of | £17,500 1 Work with Leeds United Foundation to build outside community
a Sports Coach links and raise the profile for the school
(Full time all 1 Introduce the Primary league star programme from Leeds
year round) United Foundation to increase reading throughout the school
(using sports as a tool to do this)

Specialist PE £2,500 1 The school sport offer includes activities that cater for all
and sports appeal to all pupils
equipment 1 Leading a healthy, active lifestyle is promoted and its
purchase importance is articulated by all children when asked

1 PE and sport has a high profile in school, both through
Additional £2,500 curriculum teaching and through participation opportunities in
training budget competitive sport
beyond sports 1 All teaching staff are confident in the teaching of PE and sport
coach offer and have increase confidence, knowledge and skills

1 All teaching_staff can identify target groups of pupils that are

Other associated costs deemed less active and demonstrate how the barriers to their

include: participation are being addressed.
I Minibus lease and I There is strong participation in competitive sport and
related costs participation is rising
1 Expenses 1 Lead on increasing competitive sport opportunities across 7

associated with

lunch, after school

and holiday clubs 1
1 Competition fees

schools within our locality through the Futures Learning
Partnership

Achieve the gold mark for sports as recognition of our
outstanding programme

1 Have an extensive selection of sports opportunities through
lunch time clubs, after school and during the holidays so that
our PE and sports offer is working to be all year round

60
44 (74%)
22 (37%)
40 (83%)
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PE and Sports Premium Guidance Checklist:

You must publish:
1 how much funding you received
T a full breakdown of how youbve spent the funding or will spend the fun
1T the effect of the premium on pupilsdé6 PE and sport participation and at

T how youbodl |theseankpmvesants ae sustainable
How many pupils within your year 6 cohort can do each of the following:
1 Swim competently, confidently and proficiently over a distance of at least 25 metres
9 Use arange of strokes effectively
1 Perform safe self-rescue in different water-based situations
Swimming at Woodside Academy
1 Swimming and water safety has been a statutory element of the national curriculum for physical education (PE) programme of study since 1994

1 However, annual research by the national governing body for swimming, Swim England, shows that since 2012 only half of children aged between 7 and
11 have met the required swimming standard

1 Thegoali by the end of key stage 2 is that every child has met the minimum standard of water safety knowledge and swimming ability as stated in the
national curriculum for physical education programme of study

9 All of our swimming lessons take place at Richard Dunn Sports Centre on a Tuesday afternoon for our year 5 pupils.
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ymebnon sbieboow

DFE Funding: £19,500

Spending: £22,500

Activity Cost Intended Impact Impact
Employmen | £17,500 1 The school sport offer includes activities that 9 Staff have increased confidence and skill levels in delivering sport
t of a Sports cater for all appeal to all pupils for the future. Children have received specialist coaching in a broad
Coach (Full 1 Leading a healthy, active lifestyle is range of sports and impact can be seen through the increase in the
time all year promoted and its importance is articulated by amount of children wishing to take part in after school sports clubs
round) all children when asked 1 Staff have received training on the use of specialised equipment.
1 PE and sport has a high profile in school, Children confidently use the equipment and resources to practise
Specialist £2500 both through curriculum teaching and skills in preparation for team sports.
’ through participation opportunities in 1 The school gained the Silver award in the School Games Mark. This
PE and competitive sport has showed an increase in sports participation throughout the school
sports 1  All teaching staff are confident in the year. We will be targeting gold next year
equipment teaching of PE and sport and have increase 1 Outdoor adventure activities at Judy Woods has enabled groups of
purchase confidence, knowledge and skills children to visit a local wood and experience lots of activities. These
1 All teaching_staff can identify target groups of activities focussed on teamwork, leadership and the development of
Additional £2,500 pupils that are deemed less active and pupil language.
training demonstrate how the barriers to their 1 Pupils experienced an increased range of outdoor activities during
budget participation are being addressed. curriculum time. This was used to support other areas of the
beyond 1 There is strong participation in competitive curriculum, particularly in writing by developing their Motor Skills,
S sport and participation is rising e.g. attending Rocket And Jump Arena
ports . . . . . .
coach offer i Lead on increasing competitive sport 1 Th_e change 4—I|fe_club_ has ensured .lncreased confldenpe for those
opportunities across 7 schools within our children deemed inactive. These children are now starting to
- - locality through the Futures Learning participate in our after school clubs.
Other associated costs include: Partnership 1 62% of children are engaged in extracurricular sporting activity every
I Minibus lease and 1 Achieve the silver mark for sports as week
related costs recognition of our improving programme I The number of children identified as least active in Autumn was 27
1 Expenses associated 1 Have an extensive selection of sports and 22% are now engaged in extra-curricular sporting activity every
with lunch, after school opportunities through lunch time clubs, after week
and holiday clubs school and during the holidays so that our PE 1 10% of children have been engaged in leading, managing and
1 Competition fees and sports offer is working to be all year officiating our School Games activity
round 1 Feedback from Rachel Hargreaves, School Games organiser for
1 Take a group of children to Judy woods to Yorkshire Sport Foundation and assessor for the School Games
gain outdoor experiences and leadership Mar k, #AMr Mann (sports coach) a
skills job at Woodside Academy and making a real impact on the pupils at
1 Start a change 4 life club to target those their school. Looking forward to working with them even more next

children who are not as confident in the
mainstream sports

year . 0
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PE and Sports Premium Guidance Checklist:
You must publish:
how much funding you received
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LEADING

belong to my class

To identify how to
make my class a
safe place for
everybody to learn

to understand the
rights and
responsibilities as

a member of my
class

to recognise how it
feels to be proud of
an achievement

to recognise the
choices | make and

understand the
consequences

to recognise the
range of feelings

similarities between
people in my class

To identify
differences between
people in my class.

To understand and
say what bullying is

To know people |
can talk to if | was
feeling unhappy or
was being bullied

To know how to
make new friends

to tell you ways | am
different from my
friends

to understand these
differences make

To work out how to
achieve my goal.

To understand how
to work well with a
partner

To tackle new
challenges and
understand this
might stretch my
learning

To identify obstacles
which make it more
difficult to achieve
my new challenge
and work out how to
overcome these.

To say how it felt
when | succeeded in
a new challenge and
how | celebrated it

difference in being
healthy and
unhealthy

To know ways to
keep myself healthy

To know how to
make healthy
lifestyle choices

To know how to
keep myself clean
and healthy and
understand how
germs cause illness.

To know that
household products
including medicines
can be harmful if not
used properly

To understand that
medicines can help
me when | feel
poorly and know
how to use them
safely

of my family

To understand that
there are lots of
different types of
families

To identify what
being a good friend
means to me

To know appropriate
ways to greet my
friends

To know who can
help me in my
school community

To recognises my
qualities as a person
and as a friend

To tell you why |
appreciate someone
who is special to me

PSHE Long-Term Plan 2018-2019 ~\ » LEARNERS
woodside academy Academy Trust
Year Group Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 To understand that | | To identify To set a simple goal | To understand the To identify members | To tell you some

things about me that
have changed and
some things about
me that have stayed
the same.

To tell you how my
body has changed
since | was a baby.

To enjoy learning
new things.

To know how to
cope with changes
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when | face certain
consequences

me special and
unigue

To know how to
keep safe when
crossing the road.

To know people who
can help me to stay
safe.

Year 2

To identify some of
my hopes and fears
for this year

To understand the
rights and
responsibilities as

a member of my
class and school

To listen to other
people and
contribute my own
ideas about rewards
and consequences

To understand how
following the school
rules will help me
and others learn

To startto
understand that
sometimes people
make assumptions
about boys and girls
(stereotypes i
similarities)

To startto
understand that
sometimes people
make assumptions
about boys and girls
(stereotypes i
differences)

To understand that
bullying is
sometimes about
difference

To tell you some
ways | am different
from my friends

To choose a realistic
goal and think about
how to achieve it

To recognise who it
is easy for me to
work with and who it
is more difficult for
me to work with

To work
cooperatively in a
group to create an
end product

To explain some of
the ways | worked
cooperatively in my
group to create the
end product

To know how to
share success with
other people

To know what |
need to keep my
body healthy

To show or tell you
what relaxed means
and | know some
things that make me
feel relaxed and
some that make me
feel stressed

To understand how
medicines work in
my body and how
important it is to use
them safely

To sort foods into
the correct food
groups and know
which foods my
body needs every
day to keep me
healthy

To create a healthy
snack and explain

why they are good

for my body

To identify the
different members of
my family,
understand my
relationship with
each of them and
know why it is
important to share
and cooperate

To understand that
there are lots of
forms of physical
contact within a
family and that
some of this is
acceptable and
some is not

To understand that
sometimes it is good
to keep a secret and
sometimes it is not
good to keep a
secret

To recognise and
appreciate people
who can help me in
my family, my

To tell you about
the natural process
of growing from
young to old and
understand it is not
in my control

To recognise how
my body has
changed since | was
a baby and where |
am on the
continuum from
young to old.

To be confident to
say what | like and
dondt | i ke
ask for help.

To start to think
about changes | will
make when | am in
Year 3 and know
how to go about
this.
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school and my
community

To express my
appreciation for the
people in my special
relationships

Year 3

To understand why
rules are needed
and how they relate
to rights and
responsibilities

To understand that
my actions affect
myself and others
and to care about
other peop
feelings

To understand my
actions affect others
and try to see things
from their points of
view

To make
responsible choices
and take action
when needed

To face new
challenges
positively, make
responsible choices
and ask for help
when | need it

To understand that
everybody?d
is different and
important to them

To understand that
differences and
conflicts sometimes
happen among
family member

To know what it
means to be a
witness to bullying

To know that
withesses can make
the situation better
or worse by what
they do

To recognise that
some words are
used in hurtful ways
(e.g. homophobic
language)

To tell you about a
time when my words
affected s

feelings and what

To tell you about a
person who has
faced difficult
challenges and
achieved success

To identify a
dream/ambition that
is important to me

To enjoy facing new
learning challenges
and working out the
best ways for me to
achieve them

To be motivated and
enthusiastic about
achieving our new
challenge

To recognise
obstacles which
might hinder my
achievement and
can take steps to
overcome them

To evaluate my own
learning process
and identify how it

To understand how
exercise affects my
body and know why
my heart and lungs
are such important
organs

To tell you my
knowledge and
attitude towards
drugs

To identify things,
people and places
that | need to keep
safe from, and can
tell you some
strategies for
keeping myself safe
including who to go
to for help

To understand that,
like medicines,
some household
substances can be
harmful if not used
correctly

To identify the roles
and responsibilities
of each member of
my family and can
reflect on the
expectations for
males and females

To identify and put
into practice some
of the skills of
friendship eg.
Taking turns, being
a good listener

To explain how
some of the actions
and work of people
around the world
help and influence
my life

To understand how
my needs and rights
are shared by
children around the
world and can
identify how our
lives may be
different

To express how |
feel when | see
babies or baby
animals.

To understand what
a baby needs to live
and grow

To startto
recognise
stereotypical ideas |
might have about
parenting and family
roles

To identify what |

am looking forward
to when | am in Year
4
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the consequences
were

can be better next
time

Year 4

To know my
attitudes and actions
make a difference to
the class team

To understand who
is in my school
community, the
roles they play and
how | fit

To understand how
democracy works
through the school
council

To understand how
groups come
together to make
decisions

To understand that
my actions affect
myself and others

To care about other
peopl eds f
and try to empathise
with them

To understand that,
sometimes, we
make assumptions
based on what
people look like

To understand what
influences me to
make assumptions
based on how
people look

To know that
sometimes bullying

is hard to spot and |
know what to do if |
think it is going on
but I 6m no

To tell you why
witnesses
sometimes join in
with bullying and
someti mes

To identify what is
special about me
and value the ways
in which I am unique

To tell you about
some of my hopes
and dreams

To understand that
sometimes hopes
and dreams do not
come true and that
this can hurt

To know that
reflecting on positive
and happy
experiences can
help me to
counteract
disappointment

To know how to
make a new plan
and set new goals
even if | have been
disappointed

To know how to
work out the steps
to take to achieve a
goal, and can do
this successfully as
part of a group

To identify the
contributions made
by myself and

To understand the
facts about smoking
and its effects on
health, and also
some of the reasons
some people start to
smoke

To understand the
facts about alcohol
and its effects on
health, particularly
the liver, and also
some of the reasons
some people drink
alcohol

To recognise when
people are putting
me under pressure
and can explain
ways to resist this
when | want

To know myself well
enough to have a
clear picture of what
| believe is right and
wrong

To identify the web
of relationships that
| am part of, starting
from those closest
to me and including
those more distant

To identify
someone | love and
can express why
they are special to
me

To tell you about
someone | know
that | no longer see

To explain different
points of view on an
animal rights issue

To understand how
people feel when
they love a special
pet

To know how to
show love and
appreciation to the
people and animals
who are special to
me

To understand that
some of my
personal
characteristics have
come from my birth
parents and that this
happens because of
genetics

To know how the
circle of change
works and can apply
it to changes | want
to make in my life

To express my fears
and concerns about
changes.

To identify changes
that have been and
may continue to be
outside of my
control that | learnt
to accept

To identify fears and
excitement for my
transition to year 5
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others to
achievement

To understand my
rights and
responsibilities as a
member of my
school

To understand my
rights and
responsibilities as a
British citizen and a
member of my
school

To make choices

To understand that
cultural differences
sometimes cause
conflict

To understand what
racism is

To compare my life
with people in the
developing world
To enjoy the
experience of a
culture other than

To understand that |
will need money to
help me achieve
some of my dreams

To know about a
range of jobs carried
out by people | know
and explore how
much people earn in
different jobs

To understand that
communicating with

To know the health
risks of smoking and
can tell you how
tobacco affects the
lungs, liver and
heart

To know some of
the risks with
misusing alcohol,
including anti-social
behaviour, and how
it affects the liver

To have an accurate
picture of who | am
as a person in terms
of my characteristics
and personal
gualities

To recognise how
friendships change,
know how to make
new friends and how
to manage when |
fall out with my

To know how to
develop my own self
esteem.

To understand how |
change as | become
older.

To discuss different
responsibilities as |
grow up

To think about
transition to Year 6.

Year 5 about my own my own someone in a and heart friends
behaviour because | different culture To understand how | To understand how
understand how means we can learn | the media and to stay safe when
rewards and from each other To | celebrity culture using technology to
consequences feel identify a range of promotes certain communicate with
ways that we could | body types my friend
To understand how support each other To explain how to
democracy and To describe the To describe the stay safe when
having a voice dreams and goals of | gifferent roles food using technology to
benefits the school young people in a can play i communicate with
community and cu_Iture different to lives and explain my friends
know how to mine how people can
participate in this develop eating
problems (disorders)
relating to body
image pressures
Year 6 To identify my goals | To understand there | To know my To know the impact | To identify the most | To know how to
for this year, are different learning strengths of food on the body, | significant people to | develop my own self
understand my fears and can set e.g. creating energy, | be in my life so far esteem.
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and worries about
the future and know
how to express
them

To know that there
are universal rights
for all children but
for many children
these rights are not
met

To understand that
my actions affect
other people locally
and globally

To make choices
about my own
behaviour because |
understand how
rewards and
consequences feel

To understand how
these relate to my
rights and
responsibilities

perceptions about
what normal means.

To understand how
having a disability
could affect
someoneds

To explain some of
the ways in which
one person or a
group can have
power over another

To know some of
the reasons why
people use bullying
behaviours

To give examples of
people with
disabilities who lead
amazing lives

challenging but
realistic goals for
myself (e.g. one in-
school goal and one
out-of-school goal)

To work out the
learning steps |
need to take to
reach my goal and
understand how to
motivate myself to
work on these

To identify problems
in the world that
concern me and talk
to other people
about them

To describe some
ways in which | can
work with other
people to help make
the world a better
place

To work with other
people to help make
the world a better
place

To know what some
people in my class
like or admire about
me and can accept
their praise

giving comfort and
altering mood

To know about
different types of
drugs and their uses
and their effects on
the body particularly
the liver and heart

To evaluate when
alcohol is being
used responsibly,
anti-socially or being
misused

To understand what

it means to be
emotionally well and
explore pe
attitudes towards
mental health/iliness

To know some of
the feelings we can
have when
someone dies or
leaves

To understand that
there are different
stages of grief and
that there are
different types of
loss that cause
people to grieve

To use technology
positively and safely
to communicate with
my friends and
family

To understand how
technology can be
used to try to gain
power or control and
be able to use
strategies to prevent
this from happening

To know how to
prepare for
transition to high
school.

To understand how |
change as | become
older.
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Key Dates

World Suicide Day i

10th September

Jeans for Genes i
7th October

Action Aid World
Poverty Day i 17th
October

Armistice Day - 11th
November

Children In Need i
18th November

Anti-Bullying Week
12th 7 16th
November

Road Safety Week
19-25th November

Internet Safety Day
T 7th February

15th March i Red
Nose Day

2nd April T Autism
Awareness Day

14-20th May i
Mental Health
Awareness Week

9th June i Queens
Birthday

10th June i 17th
June i Healthy
Eating Week

Our PSHE curriculum takes the best of the Jigsaw scheme which is a Comprehensive Scheme of Learning for PSHE Education including Emotional Literacy,
Social Skills and Spiritual Development, for Years F1-6. We then work with local schools and PSHE leaders to tailor the PSHE scheme to our local context,
resulting in the long term plan above. This plan is designed to be flexible and responsive to the needs of our community and is amended in the light of local
need as the year progresses.
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Religious Education Long-Term Plan 2018-2019
woodside :10:;d$my
Year Group Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Year 1 Christianity and Christianity and Christianity and Christianity and Christianity and Christianity and
Hinduism Hinduism Hinduism Hinduism Hinduism Hinduism
Myself Myself Precious Things Precious Things Special People Special People

Year 2 Christianity and Christianity and Christianity and Christianity and Christianity and Christianity and
Hinduism Hinduism Hinduism Hinduism Hinduism Hinduism
Special Places Special Places Special Days Special Days Our World Our World

Year 3 Christianity and Christianity and Christianity and Christianity and Christianity and Christianity and
Judaism Judaism Judaism Judaism Judaism Judaism
Beginnings Beginnings Places of Worship Places of Worship Journeys Journeys

Year 4 Christianity and Christianity and Christianity and Christianity and Christianity and Christianity and
Sikhism Sikhism Sikhism Sikhism Sikhism Sikhism
Special Books Special Books Right and Wrong Right and Wrong Creation and the Creation and the

Environment Environment

Year 5 Christianity and Christianity and Christianity and Christianity and Christianity and Christianity and
Islam Islam Islam Islam Islam Islam
Symbols and Symbols and Special People Special People Sacred Writing Sacred Writing
Symbolism Symbolism

Year 6 Christianity and Christianity and Christianity and Christianity and Christianity and Christianity and
Buddhism Buddhism Buddhism Buddhism Buddhism Buddhism
Sacred Places Sacred Places Pilgrimage Pilgrimage Initiations Initiations

We follow the Bradford Agreed Syllabus for Religious Education 2016-2021. Below are extracts from the end of year indicators.

Key stage 1
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